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SEDMDESATINY PROFESORA ZDENKA STRIBRNEHO
Martin Prochdzka

Nékterym zprdvdm se d4 véfit jen tehdy, pokud je doprovaz( strohd feC Clsel. Tak je tomu i v pifpadé
vyznamného Zivotnfho jubilea naseho piedsedy. Kolegové a studenti by podle jeho mladisivého vzhledu a
eldnu st&7f poznali, Z¢ 1. ffjna 1992 dovrsil sedmé desetiled.

Paradoxnf je, Ze teprve tyto narozeniny mohl oslavit nejen v dzkém kruhu svych pfitel a spolupracovnf-
kd, ale veiejné. Pii jcho Sedesdtindch zkouSel pisatel téchto fadek pfemluvit tehdcjSiho $éfredaktora Saso-
pisu Philologica Pragensia, kiery zdroveii vykondval jakysi dozor nad na$( v€deckou spole¢nostf, aby byla
uveitjnéna alespoit struénd zpriva. To se viak nepodatilo. Teprve pfi pétaSedesitindch, roku 1987 se
mohl ve zminéném Casopise objevil kritky anglicky &linedek, a to jenom jako tvod k bibliografii. ! Hus4-
kuv to talitnf reZim totiZ profesoru Stifbrnému za jeho angaZovanost v politickém Zivoté roku 1968 zak4zal
vyudoval a podstain® omezil i jecho publika¢nl moZnosti. A nedovoloval Eeskym anglisthm, aby ddstojné
vzpomnéli v§znamu préce €loveka, jenZ mé o rozvoj oboru v poslednich vice neZ tiiceti letech opravdu ty
nejveisl zasluhy.

Pifnos prace prof. Stiibmého pro Ceskou anglistiku zakldd4 pfedevSfm jeho Zivotnf dflo, dvousvazkové
Déjiny anglické literatury (1987). Na télo knize, kierd shmuje vysledky badatclského vsilf nékolika gene-
rac(, pracoval ve velmi (&2ké dob€, kdy takika nemohi publikovat a byl Gpln& zbaven moZnosti utit. Aviak
pravé nedostatck konlaktu se studenty byl mocngm impulsem pro jeho tviref préci: Déjiny vznikaly pro
ty, od nichZ se ho reZim snaZil nésilfm izolovat. I pfes tyto okolnosti daleko pfekracujl rimec vysokoSkol-
ské ulebnice. Jsou nejen panoramatickym pfehledem vyvoje anglické literatury od potdikd aZ do
soudasnosti, ale 1aké souborem inlepretacnich sond do jednotlivych dél a v neposledn( fadg i historif &eské
recepee anglické literatury a divadla.

Mezindrodnf v&hlas Stifbmého préce, jehoZ vyjadienim je zejména Cesiny doktordl univerzity v anglic-
kém Leicesteru a esmé Clenstvi v NEmecké Shakespearove spolecnosti, spo¢fva pfedevifm na jcho badén(
o anglickém renesanCnfm divadic a Shakespearovych hrich. Prvnf syntetickd préce, kterd vznikla roku
1959 po Stifbmého studijnim pobytu v Shakespearové institutu ve Stratfordu nad Avonou, se zab¢v4 histo-
rick§mi hrami nejvétStho anglického dramatika. Na své bdd4n( v zahrani¢f nav4zal prof. Stffbmy v USA.
Produktem jeho v§zkumu ve Folger Shakespeare Library ve Washingtonu je v mnoha ohledech pritkopnic-
k4 préice o anglickém rencsanénim divadle pied Shakespearem Shakespearovi predchiidci (1965). Velky
dsp&ch mély shakespearovské pfednaSky, proslovené na nékolika desftkich americkych universit, ale zej-
ména Spickovéd pedagogickd prdce na Kalifornské universit? v Los Angceles, kde profesor Stifbmy udil
né&kolik semestrdlnich i dvousemestrélnich shakespearovskych kursd. Vedle préce se studenty se viak pra-
videln€ zi¢astioval riznych konferenci o Shakespearovi. Nejvetsf dispéch mély jeho pifspEvky ve Strafor-
du nad Avonou a na svétovych shakespearovskych kongresech v (lehdy je§t&® zdpadnfm) Berliné (1986)
a v Tokiu (1991).

Neméné dileZity vgznam méla Stffbmého v&deck4 a editorskd price pro domécf recepei Shakespeara.
Vedle zminéngch monografif je autorem informativnf price Shakespeare (1964), kterd mimo jiné pfindSf i
stru¢nou historii dramatikova vlivu v Ceské i slovenské kultufe. PfedevSim se viak zapsal do d&jin nasf
shakespearovské recepce jako vydavatel a komentdtor soubomého Shakespearova dita, z néhoZ vySla do-
dnes plevdZnd vEtSina svazkd. Impulsem pro tuto prici bylo i dlouholeté pidtelstvi s piekladatelem
E. A. Saudkem, které se vyvinulo z béného vztahu uéitel-Z4k.

Svych uditeld, 24kd a piétel si prof. Sufbmy neobyZejn® vaZ( a nikdy ncopomene zdGraznit jejich pif-
nos k viastnfm vysledkm. Pravda je, Ze v dob& svy§ch studif na filosofické fakult& Kariovy university mél
St¥stf na vynikajfcf osobnosti, Otakara Vofadla, Zdefika Vanduru, Bohumila Trnku, ale také na vynikajfci-
ho amerického literdmiho vedce F. O. Matthiessena nebo skotského basnfka a esejistu Edwina Muira
AvSak i na své badatclské a ulitelské drdze si dokdzal vytvofit skuteZnou sit lidsky bohatych i vEdecky
hodnotmych ptételskych vztaht s odbornfky na celém svét&. Jmenujme alespofi amerického, u nis naroze-
ného teoretika literatury Reného Wellka, shakespearology Harolda Jenkinse, Kennetha Muira, Muriel
Bradbrookovou, Stephena Greenblatta, Marvina Rosenberga, Ruby Cohnovou, J.R.Browna, R.A Foakese,



Tecua Kifiho, H. T. Messerola, Lois Potterovou, Jennalie Ann Cookovou, Davida Hoenigera a mnohé
dal¥(. Nejen ve svEtovém mefitku, ale i doma je profesor Stifbmy obklopen mnoZstvim pifdte] i kolegd,
kteff v soudasnosti napfiklad spolupracujf na dalSfm ddleZitém projektu Eeské anglistiky, Slovniku autori
anglického jazyka.

Prof. Stfbmy je osobnostf, kterd inlegruje nejen autoritou svého v&deckého dfla, ale i svym jemnym
a toleranmfm smyslem pro souZitf akademické obce. VSichni si uvédomujeme. jak nezbyiné jsou tyto
vlasmosti pro stabilitu a v§voj naSich obori zejména v dneSnf dob& a zc srdce plejeme prof. Stffbmému
mnoho §t&sif, radosti a visp&chd v tvardi prici.

POZNAMKY
"Martin Proch4zka, ., Professor Zdengk Stbmy - 65 years®, Philologica Pragensia 30 (1987), s. 124 - 135,

K ZIVOTNIMU JUBILEU PhDr. JIRINY SMRCKOVE
Zdenka Stavinohovd

Zivom( drgha dr. Smrikové (narozené 9. 9. 1922) nebyla snadnd. Ji7 gymnazijnl studium. zapolaté
v Zibfehu v r. 1933, musela v obdobf protektoratu dokongit v Litovli v r. 1941. Potom prosla nékolika za-
méstndnfmi a teprve v r. 1949 mohla zadft studovat na univerzit® v Olomouci filologii (Cedtinu, francouz-
Stinu a néméinu). Pozd&ji za velmi ¥Zkych podminek pokradovala ve studiu v BukureSti. Tam se
u akademika Alexandra Rosettiho orientovala na studium slovansko-rumunskych vztahi a prvnfich rumun-
skych pfekladd.

V letech 1956-1973 piisobila na katedfe romanistiky FF UK v Praze, potom na katedfe slavistiky a ta-
ké v jejf knihovné a dokumentaZnim stfedisku. AZkoliv jiZ v r. 1979 byla d4na do diichodu, nedala se odra-
dit od dals( price badatelské. Od r. 1957, kdy zalala uvelejliovat své price, seikivdme se s jejimi
publikacemi v odbomgch a v&deck§ch &asopisech obvykle kaZdorofng a jejl publikadnf &innost je obdivu-
hodn& bohatd. Je zam&fena jednak na vyznam soulasné rumunitiny, jednak na prizkum rumunského pf-
semnictvf, alc také na rumunskou dialcktologii a folkloristiku. Jejf studic najdcme v &asopisech naich
i zahraniénfch. Jsou ps4na &esky, francouzsky, rumunsky i némecky. Vechny se vyznafuj( podrobnou
propracovanost( a bohatou dokumentacf, sv&défcf o velké sEetlosti jejich autorky. Vyslovent priikopnické
.:|sou jejf studie, v&nované rumunsko-slovanskym vziatiim. Pledn4Sela v &etmgch vedeckych spoletnostech
1 na kongrescch a jeji prednaSkov4 &innost je nesm{mé bohatd.

Plipomeneme aspoii n&kicré z jejlch studil. V§znamny je napifklad ¢ldnck A propos de la valeur lin-
guistique des premidres traductions roumaines (AUC Philologica 1961), v némz2 dr. Smrtkov4 se zamySlf
nad otdzkou, zda je spravné délit starorumunské pamétky na pivodni a na pfeklady. V priizkumu vychazi
z Voroneckého Zaltafe. V pleldadech totiZ nalézala nejen jevy zndmé z textd pivodnich, ale i jazykové
tendence, kieré jinde doloeny nejsou.

Ve studii Quelques observations concemant 1'origine du romain littérarire (AUC Philologica 1963)
srovndvala dv& z nejstar§ich dochovanych pamétek (Voronecky Zaltal z 1. pol. 16. stol. a tistény Zaltar

z :( 1977) a na z4klad¥ svého prizkumu posunuje potdtky spisovné mmunstiny do doby prvnfch pamatek
rukopisnych. .



V pifspEvku Au sujet de 1a méthode des recherches de 1'influence slave sur le roumain (Philologica
Pragensia 1966) autorka doporutuje zkoumat souvislosti mezi prvnfmi rumunskymi preklady rukopisnymi
a tift¥ngmi. Na mezindrodnfm kongresu v Sofii pfednesla dr. Smrtkovi4 pispévek Note sur la datation des
premiers textes roumains (v Actes du congres intemational des études balkanique et sud-est européennes,
Sofia 1968) a v n&m vymezila perspektivy dal§fho bad4n( v této oblasti.

Ve sbomfku Actes du X® congrs intemnational de linguistes (1970), obsahuj(ctm prednd¥ky z kongre-
su v Bukure§ti 1967, v pHsp&vku Remarques sur 1’interpénéiration des systémes grammaticaux roumain et
slave dans les premiers monuments roumains traduits dr. Smrfkov4 analyzuje prvnf pfeklady Voroneckého
Zaltdfe, jehoZ starorumunskou verzi provaz( text cirkevné-slovansky.

Ve sbornfku Z tradic slovanské kultury v Cechich (1975), kter§ redakén& plipravila, najdeme jejf stu-
dii "K charakteru cfrkevné slovanského pfsemnictvf u Rumund”, v nfZ autorka pod4v4 piehlednou charak-
teristiku soutasného stavu badanf na tomto tiseku v rumunské oblasti.

NaSe pfipominky n€kolika publikacf dr. Smrékové zdalcka nepostihujf 8 jejtho badalelského pfinosu.
Portréty jazykovédct J. Smrtkova vykresluje na zdklade podrobného sezndmen se s jejich dflem. Pozoru-
hodny je napHklad jejl ldnek "Z romanistick§ch vyrolf": J.U. Jam(k, H. Jamik a P. Trost (Philologica
Pragensia 1978), v némZ vystiZn€ hodnotl védecky pfnos viech tff jazykovédcd. Nekrology, kterymi
vzpomind dmnt{ n€kterych lingvistd, se vyznalujf nejen podrobnou znalostf jejich dfla, ale také vielym lid-
skym vziahem k zemfclym. Plipomeilme aspoti nekrolog v&novany Bohumilu Tmkovi (Slavia, 1976) nebo
P. Trostovi (Slavia, 1989).

Cetné recenze dilleXitgch publikact sv&def o tom, jak podrobne prostudovala kaZdé rccenzované dflo.
Napfklad jejf posouzenf knihy H.W. Schallera; Die Balkansprachen a téhoZ autora Bibliographie zur Bal-
kanphilologia (Slavia, 1970) sv&d¢f o znamenité informovanosti dr. Smrfkové v této oblasti. Své zkuSe-
nosti v balkanistice uplatiovala i v redakénf pHpravé 5 svazkt Etudes balkaniques tchécoslovaques.

Kazdy plispEvek provézejf 1aké Cetmé poznamky, které sv&de( o velké erudici jejich autorky a o jejim
velkém plehledu o piislusné literatute. Jejf pozomosti neujdou ani nékterd nedopatfent, pokud se v publi-
kac(ch objevl. Z priivodnich pozndmek se dovfddme také o dalsich pracfch zm(nénych odbomikd a n¥kdy
i o dalSich pracfch Dr. Smrkové.

Skromné a nesmf{mé& pilné jubilantce pfejeme do dalSich let, aby ve zdravf mohla pokrafovat ve své
badatelské Cinnosti a tfm pFispivat k obohacenf nas( i zahraniénf jazykovédy.

JIRI KRAMSKY MRTEV
JiFi Nosek

Drne 30. z4ff 1991 zemiel ncofekdvang po t&2kém drazu vyznamny Ccsky jazykovédec PhDr. Jitf
Krimsky, DrSc.. Narodil sc 23. ffjna 1913 v Plzni. NaSim lingvistim je zndm jako autor rozsdhlého dfla
z obecné jazykovédy, orientalistiky a anglistiky. Jeho dflo obsahuje celkem pies 330 bibliografickych
poloZek. Patlf mezi n& pfedeviim jeho lingvistické monografie: The article (Haag - Pal{Z: Mouton 1972),
The phoneme (Mnichov: W. Fink 1974), Papers in general linguistics (Haag - PaffZ: Mouton, 1976).
Dr. Krdmsky psal o jazyclch evropskych: norSting, &cSting, italSting, némding, skotské gaelSting, a hiavné
angli¢ling, i o jazycch mimoevropskych: turedting, perStin®, tidZi§ting, dzerb4jdZ4nSting, kirgizilné,
uzbeksting a jazycich uralo-altajskych. Pfipomefime, 2e spolu s Janem Cahou vydal Anglicko-Cesky
slovnfk, poprvé 1960, a pak vicekrit v dopIn&nych vydédnfch. Dr. Krdmsky byl Zdkem Viléma Mathesia
a Bohumila Tmky: pracoval metodou strukturdlnf, jak ji zndme z ucenf PraZské lingvistické Skoly a Pra2-
ského lingvistického krouZku.



V odbomé skupiné pro funkéni jazykovédu spolupracoval na kolektivnfm &ldnku o praZské strukturdln(
lingvistice, jejim¥ hlavnim inspirdtorem byl jeho ulitel prof. B. Tmka. Clanck vy3el rusky 1957 v Moskvé
a anglicky v Praze 1958 ve Philologica Pragensia 1. a vymezil pojmy struktumf metody a pojetf jazyka ja-
ko uceleného systému, pracovng délitelné¢ho na nékolik dfi¢fch autonomnich pldnd: zvukového, morfolo-
gického, syntaktického a lexik4lnfho.

Své price dr. Krdmsky publikoval v naSich i zahraniénich &asopisech a sbomfcich: Casopis pro mo-
dem( filologii, Philologica Pragensia, Cesky Zasopis filologick§, Slovo a slovesnost, Archiv orientdln,
Linguistica Slovaca, Prague Studies in English, Bmo Studies in English, Travaux linguistiques de Prague,
Prague Studies in Mathematical Linguistics, Bibliotheca Orientalis; v cizich: Phonetica, Studia Anglica
Posnaniensia, Logos semanticos, To honor Roman Jakobson aj.

Pi{spévky k orientdln(m ndmé&tGm Krimsky uvefejiioval v Casopisech jako Central Asiatic Joumal,
Ural-Altaische Jahrbilcher, Bibliotheca Orlentalis, Acta linguistica Hafniensia atd. Na podné&t svého ulitele
prof. B. Tmky u nis rozvijel kvantitativn( lingvistiku, kterou aplikoval na soutasné jazyky i jejich starSf
vyvojovi stadia, a to na viech dfi&fch jazykovych rovinich. Plipomefime jeho &etné pifsp&vky k jazykové
typologii a teorii obecné jazykovédy vibec.

Nelze opomenout ani jeho v§znamné teoretické prace o metodice jazykové vyuky, jeZ uvelejiioval
hlavn€ v Zasopise Cizf jazyky ve Skole, ani jeho uéebnice a jiné vyu€ovacl pomicky, napf. Skolnf mluvni-
ce anglického jazyka (1990). Dr. Krimsky pracoval Fadu let aZ do svého penzionovanf ve vyzkumném Us-
tavu odbomého Skolstv( na ministerstvu Skolstv{. Tento néstin jeho v&deckého dfla ndm ukazuje vdZného,
pracovilého a nadaného badatele a mordlng pevného Llovéka, jehoZ préice zistanou trvalou hodnotou v na-
5( Ceské kultufe.

ZA UNIV. PROF. DR. LEOPOLDEM ZATOCILEM, DrSc.

Eva Uhrové

Umni{ PhDr. Leopolda Zatodila, DrSc., profesora Masarykovy univerzity v Bme dne 9.1. 1992, zname-
nalo nejen pro Ceskou, ale i sv&tovou germanistiku a nordistiku velkou ztréitu. Strc vEdeckych zdjmad
uplaméni v mnoZstv{ ncoby&ejn® cennych studil, pfedn4lek a plodngch setkdnf s mezindrodnf odbomou
elitou zvyiila drovel a prestiZ na¥f filologie v této oblasti. K tomu pfisp&lo pli vytvdfen( Zatotilovy vé-
decké osobnosti nepochybné i prostfed! nirodnosmé smi¥eného Slezska, kam se jeho rodina brzy po jeho
narozenf (17.10. 1905) pfest&hovala. Velky vliv na Zatogilovu erudici mé&lo jist® také hluboké germanistic-
ké vzdel4nf, zfskané nejen u n4s, ale i na univerzit& v Berlfn.

Trvaly z4jem o Fadu dalSich lingvistickych obor, pfedevi{m také o bohemistiku, zpasobil, %¢ v osob&
prof. ZatoZila vyrosil filolog Sirokého zam&fen!, ktery obsah! ve svych védeckych dflech oblast lingvistic-
kou i literdmf. Jako jeden z mdla znalcd jednoho z nejstarsich zkoumateinych jazykd - g6tétiny dok4azal po-
krafovat ve studiu dalifch jazykovych obdobf a¥ k priizkumu nov&j§ stfedoveké literatury, v ndmZ
prosluly mimo jiné analyzy Zesko-némcckych literdmfch vziahd, a 10 zejména v pamétkdch soustfedu;jl-
cich s k eskému a slovenskému dzeml.

Z hlediska sv&ové i naSf gemmanistiky jsou neoby&ejnd zdvané jeho studie o n¥meckych pfevodech
Catonovych distich, komentované pfeklady staroslovénskych sig Guta - sigy a Sdgy o Volsunz(ch, srov-
nivac studie némecko-nizozemské, price o stfedovEkgch némeckych dialektech, textové kritické studie
o némeckych staroslezskych pamdtkéch a severské jazykové a literdmf problematice.

Velky odbomy ohlas vyvolala jeho monografic Cato a Facetus, ddle pak syntetizujicl price Germanisti-
che Studien und Texte, jejf% rozpracovanou 2. &4st uZ bohuZel nestatil za svého Zivota vydat. .



Pro odborny sv&t md velky vyznam ZatoCilovo badanf o jednotlivych textech stfedoveké literatury, pro-
toZe pfinaSf nové, leckdy pfekvapujicf poznalky. Patff sem napf. studie objasitujfcf v§znam staroleské
skladby Tkadleek pro nEmeckou skladbu Ackermann von BShmen, ddle price urlujict pfediohu Zdvi-
Sovy pfsng, vztah Ceské Alexandreidy k obdobnym némeckym skladbdm apod.

Nenf divu, Ze interpretace mnohgch v¢sledkd prac( prof. Zatoila pfebirali zahrani¢ni v&dci a Ze jsou
zaClen#ny v respcktovangch odbomych pifruckach (napt. v Dgjindch némecké literatury prof. H. de Boo-
ra.)

Prof. Zatotil byl distojnym pokratovatelem tradice, kierou tvofili v oblasti germanistiky a nordistiky
na filozofické fakult® v Bm& pfedchozf v&dci, zejména prof. Beer, a to jak v préci védecké, tak i pedago-
gické. Jako dlouholety vedoucf katedry vychoval fadu odbornfkd a ucitelt némeckého jazyka a diky své
znalosti Fady germdnsk¢ch jazykt i pochopenf pro organizaci jejich studia Laké mnohé odbomiky v t&chio
v&deckych disciplfndch. Jeho dfio proto zfistane trvalou souc4stf germanistiky a nordistiky, on s4m pak bu-
de pHitomen jako &lovek s uSlechtilymi uditelskymi vlastnostini v pamé&ti odbomné vefejnosti, zejména pak
svych vdéenych 24ka.

Zprava o jednani 5. sekce mezinidrodni konference o J.A.Komenském

Literarni a jazykova vychova

Piispvky v 5. sekci, kterou vynikajfcim zpasobem organizatné zajistil Kruh modemich filologh, uk4-
zaly na Sirok§ zdjem o Komenského dilo. Opravnéného ocenénf sc dostalo - uvedeme-li jen n€kolik pitkla-
di - knize o Komenském a jazykovém vzd&l4nl, kterou publikoval roku 1984 v Kanad¢ Jean Caravolas,
zdméru zifdit v Anglii Komenského jazykovd centra i uplatiiovinl Komenského mySlenek pii tvorb® mno-
hojazy&nych uebnfch osnov v Jihoafrické sepublice. Jako prakticky ¢inny uditel jazykd spojujic( lingvisti-
ku s duchovnfm, etickym i filosofickym obsahem je Komensky i naddle povaZovan za vzor pedagoga.

MnoZstvf referdtd se soustfedilo na jednu z nejdiileZitejSich tradic v Komenského dédictvf, jeZ m4 svij
potétek v dirazu na spojenf slova a obrazu v dfle Orbis sensualium pictus, rozvijf sc v nisledujicich stole-
tich a stimuluje pak obrat k audio-vizualnfm pomfickdm v padeséiych a Sedesitgch letech stoletf na¥eho i
soudasné pouZit( textovych editon a s nimi spojenych u¢ebnich programi. Jddrem této tradice je pfetvafe-
nf a asimilace poznatkd o spifznénosti a vzdjemném ovliviiovdnf mezi naSimi mySlenkovymi procesy, d&ji
v nervové soustave, systémem mozku a compuleru. V jedn4n( sekce byla zddraznéna ddleZitost humanitni-
ho obsahu Komenského ucenf jako regulétoru tohoto vyvoje.

V mnoha pifspevcich se kladl ditraz na kvalitu v t&chto sloZkdch jazykové a literdmf vyuky:
1) droven uéiteld, vyuCovan( a jejich odbomé pifpravy na viech stupnich Skol,

2) standarn udebnfho procesu, jeho persondlnf zaji¥t&n{, ekonomie jazykové vyuky, motivace a vhodné
pouZitf techniky,

3) droveti uebnic a jingch materidli.

Zv145tn( pozomost byla vEnovéna t¥m zemim, kieré podstupujl Casto drasticky pfechod od totalitnf
k demokratické spolednosti. Apelovalo se na n& aby i v oblasti jazykové vyuky hled®ly spfe do
budoucnosti neZ do minulych let. PfestoZe jedn4n( uk4zalo citlivost i pochopen( pro minulé kiivdy, v&§ina
delegdtd si pitje, aby se kiadl mnohem v&i§f diraz na v¢stavbu nové Evropy v duchu Komenského idedlt
neZ na pouhé G&tovanf s minulosti. Doufdme, Ze zcela pochopileln§ odpor t&ch, kteff se uéili nitinu
z donucenf, bude brzy pfekondn a Ze rusky jazyk a kultura najdou své pfirozené a politicky neutrdln{ posta-
ven! v osnovich vzdelavacich systémd na celém sv&t&.



1 kdyZ bylo konstatov4no, Ze jazykov4 a lilerdm( v§chova m4 v§znam pro rozvoj porozumé&n{ mezi ni-
rody a zajiSténf mfru na sv&&, kolegové ze stfednf a vichodnf Evropy jsou v tomto ohledu zdravé skeptictf.
Na druhé strané Ize Fici, Ze v praktickém vyu€ovanf, kde komunikativni metoda klade ddraz na fedenf pro-
blémovych situacf, sc nynf soustfeduje pozomost prav€ na uvédénf, vyvoj a funkénf zaflen&nl Cinnostf
smé&Fujicich k FeSenf konfliktd i na pfesnost a hioubku porozuménf.

Komenského teorie monoglottie, polyglottie a panglottie poskytly rimec dvaham o filosofii jazyka. jeZ,
jak ukézaly nekteré referdty, nynf pisobf na jazykovou politiku a pldnovéni jazykovych vymén v Evrop-
skych spoledenstvich a v Cinnosti Rady Evropy. zejména pak na jejf soutasn¢ projekt Language Porifolio
— jakési "jazykové aktovky" pro kazdého obfana, obsahujfcf "jazykovy pas”, "mapu jazykid" a "jazykovou
osobn{ kartu". Zejména v této oblasti byla spatfovina nejvét3f pifnosnost Komenského odkazu. Ti, kdo
dnes vytviitjl pfedpoklady pro jazykovou v§uku v budoucnu, by se méli inspirovat Komenského filosofif
pfi navrhovénf struktury, v nfZ by mohla jazykov4 a literdmf vyuka fungovat s jasné vymezenym d&elem.
Udenl se jazykdm nem4 bt zaméftno jen na rozvoj dovednost!, ale pfedeviim musf byt ndleZité propojeno
se sdélovanim novych mySlenkovych obsahd. Bez patfitné a promySlené aplikace jazykové v§chovy
(vzdél4an( nejen v matefském jazyce, ale i ve dvou dalS(ch Zivych feech) miZe dojlt k ohroZenf demokra-
cie, a Lo zejména v zemich, kde sc zalala teprve neddvno formovat.

I kdy¥ nejdileZit&j$im tématem byla jazykov4 a literdmf vychova v nové Evropé, ne€které pifspévky se
zabgvaly nebezpetfm vzniku jisté kultumf uzavienosti. Upozorttovaly na piehradu kterd vznikd mezi Se-
vercm a Jihem .a na situaci na jingch svéladflech, zejména v Latinské Americe, jihov§chodn! Asii, v jiznfm
Pacifiku, ve v§chodn!, zdpadnf i jiZnl Africe. Atkoli se filosofic Komenského utvifela na evropském
kontinenté, byla ve svych disledcich univerz4inf a glob4lnf. Proto také G¢astmici nevn{majf takové pojmy
jako uroven jazykové zb&hlosti, jazykové plidnovan( a jazykové osnovy pouze v mismich, ndrodnfch, re-
giondlnfch nebo mezinirodnich méffteich (jako je tomu v prici Rady Evropy nebo UNESCO), nybr2
v globdlnf perspekliv€. DileZitym krokem v tomto sméru je také souhlas, s nimzZ se setkal navrh Svétové
federace profesort: Zivych jazykd (FIPLV) na V3eobecnou listinu jazykov ¢ch prav.

Prof. Dr. Edward Batley (Goldsmiths’ College, University of London)
pfedseda 5. sckee

Na nésledujfcich strdnk4ch uveitjiiujeme vybEr n€kierych zajimavych referstl z mczindrodnf konfercn-
ce k 500. vyroéi narozeni J.A.Komenského, kierd se uskuletila ve dnech 23. - 27.3.1992 v Praze.

CREATING A BETTER FUTURE FOR THE WORLD WITH THE HELP
OF LANGUAGE LEARNING AND TEACHING

William R. Lee

The worid in which Jan Amos Komensk$ (or Comenius, as he became generally known) lived and
taught was in some ways strikingly diffcrent from the world of today and in other ways very similar.
Seventcenth century Europe was tom by dissension, persecution, hatred, and violence. During most if his
long years of teaching and wriling (he died at 78) he was a refugee. frequently at risk of capture, impri-
sonment, and death.

Bom in eastem Moravia in 1592, Comenius was orphaned at the age of ten and brought up by relatives
and a Protestant religious community, the Unity of Brethren. While he was still a lad, Moravia was inva-
ded and despoiled by Catholic forces from Hungary. In 1620 the battle of the White Mountain (just outside
Prague) brought the utter defeat of the Czech Protestant armies by those of the Hapsburg family, and the
€xecution in the Old Town Square, Prague, of 28 Czech noblemen who had led the uprising against
Catholic political domination.



As a Protestant teacher and pastor, Comenius was obliged to flee. His wife and two very young
children, unable to accompany him, dicd (probably of the plague) soon afierwards, and his library of
manuscripts and books was publicly burnt. Moving secretly from one "safe house" to another, and able to
teach and write only from time to time, he managed in due course, with colleagues, to cross into Poland
and found refuge and protection in Leszno, where he spent some twenty-eight uncertain and disturbed
years. But influential supporters of the Protestant cause unexpectedly died - such as Frederick, the former
King of Bohemia, also a refugee, and (in battle) Gustavus Adolphus of Sweden, whose forces had reached
Prague and temporialy defeated the Hapsburgs.

In 1641, Comenius (now almost fifty) accepted an invitation, coming essentially from a strong English
parliamentary group opposed to royal despotism, to come to England, develop his ideas for the reform of
human society, and help found a so-called *College of Light’ to spread knowledge throught the world. His
visit, however, was cut short in less than a year by the upheavals which led to the Civil War and the execu-
tion of Charles 1. With his second family he went to Sweden and then returned to Poland, where his wife
died. Re-marrying once more, chiefly for his younger children’s sake, Comenius now travelled secretly
from Leszno through the occupied Moravian villages of his childhood on his way to Hungary, where he
had been asked to start a new school in which his ideas on education would be fully expressed. He had not
been long there when the prospective sacking of Leszno by Catholic forces made it necessary to retum to
Poland, where he was unable to save any of his possessions or manuscripts, on same of which he had been
working for decades. He took refuge finally in Amsterdam, where his third wife pre-deceased him. Come-
nius passed away in 1670. His tomb, which bore no name, was not re-discovered until 1922, more than
250 yars after his death.

So much for the external circumstances of Comenius's life. Our own twenticth century has been even
more turbulent and in this respect resembles the seventeenth century, except that the casualties of man’s
hostility to man have in our times (with two major world wars) been greater. Ared violence, as the
instrument of nations rather than of powerful families and politico-religious groups, has been more
thoroughly organised. Refugees are not less obvious on the scene: indced, they arc a conspicuous type of
twentieth-century human-kind and likely for some time to remain s0. To open one’s newspaper and read of
stitt another major refugee problem somewhere on Earth is an almost daily experience. It may be true that
consultation and compromise are gradually begimning to prevail, however; but is there still a long way to
£0. In Comenius’s time, war and its consequences were taken almost for granted. He would be saddened
but not perhaps surprised to find that humanity had not entirely rid itself of this curse even four centuries
later. As for individual violence against people - muggings, rape, murder, executions - he would surcly be
appalled to recognise its widespread persistence 100, We are still, furthermore, at the mercy of incurable
discases, likc our ancestors, although big and obvious progress has been made, so that people live active
lives rmuch longer.

It is a similar world, thercfore, today. Yet it is also a very different onc. Transported from the
seventeenth century by some fictional time-machine, pecople would perhaps be most astonished at the
speed with which everyone nowadays moves about - with the help of bicycles (the poor man’s transport in
so many places), cars and trains, and (for the minority) aircraft. They go farther away from their homes
and more frequently than ever before, and they meet or sce many people and more kinds of people. They
have radio and television as well as printed books 10 tell them about the world. They have telephones and
faxes and a regular postal service to keep in touch with onc another. News and ideas and arguments travel
fast too. It’s a smaller world, and people have to try to get on with onc another; otherwise, life becomes
unbcarable, cven impossible.

In studying the thoughts and objectives of Comenius's busy, harassed, but immensely productive life,
we need to bear in mind the differences and similaritics between his age and ours. Are his ideas still rele-
vant today? It is generally agreed that he was far ahead of this times, and to some extent we can take the
hostility he encountered and the fact for long after his death much of his work was suppressed or ignored,
1o be indirect evidence of that. Yet he had numerous influential friends and supporters too, throughout his
life and throughout Europe. Nor were his writings all lost: far from it. Some of them, chiefly those of im-
mediate practical use were reprinted again and again. Janua Linguarum Reserata (*The Gate of Languages
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Unlocked'), an intermediate textbook to help leamers of Latin, the intemational language still in the
seventeenth century (Comenius conversed with Princess Christiana of Sweden in Latin and she had leamt
from this book), ran into more than 100 editions between 163) and the late nineteenth century and was
used extensively in German schools; while Orbis Sensualium Pictus ("The World of the Senses in Pictu-
res’), 1658, so admired by Goethe, was still being reprinted in the early twentieth century. On the other
hand, his major works, by which he rightly sct much store, were in part lost, or lost sight of, until the late
ninctecnth century, and some of the work he himself most valued was probably destroyed.

This is not the place, nor is therc time, 10 attcmpt a review of all aspects of Comenious’s life and work;
nor would this be a task within my own compctence. What I shall try to do instead is first to characterize
his work in very general terms, then to describe, also briefly, his attitudes towards school education, and
finally to look in more detail at what he has to say to us on language teaching and learning, and to compare
this with the present day.

Nobody will wish to deny that throughoul his life the thoughts and aspirations of Comenius were
concentrated on what he saw as the spiritual foundation and framework of all things. But this did not mean
that he tumed his back on what is sometimes called 'the world’ or "the material world’. On the contrary,
the world and all that happens within it he saw as part of a divine plan, however dccisively hatred and evil
might appear for time to prevail over il. Comenius was no detcrminist. Humanity had an active role o play
in improving itsclf and bringing about creative peace on earth, rooted in the Christian religion. In doing
this, it should be guided by the three great books of God, as he called them: the book of ’the visible world’,
the book of "the reasoning mind’ of humanity, and 'the book of revelation’. These ideas he explained and
elaborated and re-explained in a series of major and minor works published (with difficulty) in various
parts of Europe during his lifctime and to some extcnt much more recently. They include the Labyrinth of
the World and the Paradise of the Heart, which attacked the hypocrisy of some clergy and scholars, and
the arrogant brutality of amies and sections of the nobility. It was circulated 10 begin with in handwritten
samizdat copies.

Comenius stands out in history both as a national patriot (all his life he longed in vain to return to a
liberated Moravia) and as an intcmnationalist. He was also, as Eduard Bene, pre- Nazi President of
Czechoslovakia, said in October 1941, at a meeting held in Cambridge to celebrate the tercentenary of
Comenius’s visit 10 England, 'one of the first greatest of modem educationalists. He was such both in
praclice, as a icacher... in a number of schools, and in theory, as the author of... books on cducation and
cducational manual, and through having been invited (0 a number of stales in order to organize therein
popular and school education... [He is) rightly described as... a teacher of nations.’

As a young man, Comenius was seized with the idea of "pansophy’ or (loosely) universal knowledge,
which he wanied to0 make available, world-wide, to all people. The realisation of this ambitious project
occupied him at intervals for the whole of his diligent and troubled life, and found expression finally in a
series of substantial works cntitled Consultatio, the manuscripts of which were discovered in Halle in
1935. To quote Dr Benc¥ again: 'It is nccessary [according to Comenius] first of all to unify all human
knowledge and science into one harmonious system which will ultimately lead to a general harmony on
the human plane, and to collaboration between nations, which would provide a means for escaping from
their everlasting mutual difficultics.” Comenius himself, as Bene¥ pointed out, meant to elaboratc the
principles of this project, while collaborators would have worked at the detail. It is interesting at this point
to recall that H. G. Weclls (incidentally, a closc friend of Benec§) initiated and brought to publication, with
the help of others, a project of a similar kind, as he explains in Chapter IV of The Salvaging of Civilization
(1921). Comenius. he wrote, "wanted 10 create a common Book of Necessary Knowledge, a book of histo-
ry. science and wisdom, which should form the basis and framework for the thoughts and imaginations of
every educaled citizen in the world’. Wells’s project consisted of three volumes: The Outline of History
(1920), The Science of Life (1920), and The Work, Wealth, and Happiness of Mankind (1931). The first of
these, The Qutline of History, had a vast circulation among adult readers, although the mid-twentieth
century educational establishment managed on the whole 1o keep it out of schools, which were then (as 10
some exlent even now) teaching history on nationalistic lines.



Tumning now to Comenius's interest in the practice of education, and his special interest in children and
young people, we should note that he sces cducation as extending from infancy to old age. This indeed is
the concept of lifelong education - éducation permanente - centuries ahead of its virtual acceptance in our
time. Education, however, is not (as Comenius saw it) to be indentified with institutionalised education,
and does not begin when children go to school. Parents (especially mothers) and siblings play an essential
role (with songs and anccdotes, proverbs and stories) in acquainting the youngest children with the imme-
diate world into which they are bom and from which they will grow up and get to know the wider and
more intercultural and intemational one.

First encounters with the school should be pleasant and reassuring, and must remain so if education is
to be effective. Comenius, as a lad and young teacher, was horrified by the brutality he witnessed in
schools. But there was nothing new about this: it had been the order of the day for centuries and would
continue so, in spite of exceptions, for centuries to come. Looking back, it is indeed amazing what
children have had (0 put up with from adults. Not until well inlo the twentieth century beating in schools
made illegal, ai least in Europe, and even now the private sector is not always included. But before we
assume that Comenius was an angel of enlightened progress in this respect, let us recognize that, although
he condemned beating *in the matter of studies’, he condoned it in what he called 'moral matters’, such as
'impiety’, which deserved ‘severe chastisement’. and also as a punishment for pride, envy, and sloth. So
we do not know what really went on even in the Comenian school.

Nevertheless Comenius. in Didactica Magna and other writings, so often insists that schools should be
busy but agreeable places that, cxceptional incidents apart, we must probably (with a degree of doubt) take
him at his word. At all stages, he insisted, schools should be happy 'workshops of humanity’ and not
*torture-chambers’ of youth, where Latin grammar was crammed and beaten into tecenage boys eight hours
a day six days a weck to no advantage, since in the end they could neither read nor speak it, and were only
too glad to abandon it as soon as they left school. He advocated the reduction of Latin teaching to two
hours a day for only two years, and based it mainly on the literature of contemporary science. Rote-
leaming was 10 be dropped as uninteresting and uncreative. Children should leam to learn by observing
things, rather than by being told about them: he encouraged them to study the book of Nature, count for
themselves a caterpillar’s legs, count on the spot the time-difference between lightning and thunder.
Printed books were of value too, but they should help leamers to understand the world in which they were
living and also be as attractive as possible - how Comenius would have rejoiced in the clearer printing and
more attractive illustrations of today.

Comenius used his considerable intemational influence to bring such changes about, and was no mere
theorist. If his head was sometimes in the celestial clouds, his feet were always firmly on the ground, and
he took every opportunity he could of teaching ordinary leamers, or of planning how they should be
taught: for example. he went into immensc detail in working out a syllabus for young children, and
towards the end of his life, when the Protestant Count R4kéczi of Transylvania offercd him a school of his
own in Hungary to run as he liked on 'pansophic’ lines, he did most of the teaching himself (since the local
staff lacked dedication) and experimented successfully with dialogues, games, and drama as a means of
getting pupils interested.

The so-called Vemacular School (for children of 6-12) was in Comenius’s time restricted to boys likely
lo become manual workers and to girls. For whom no further education was provided. Comenius was
firmly opposed to such an arrangement, and insisted that a// children should be admitted. He adds. moreo-
ver, that he can sce no rcason “why the other sex should be wholly shut out from (subsequent) liberal
studies, whether in the native tongue or Latin: for equally they are in God’s image,... equally are they
fumished with minds agile and capable of wisdom, yea, ofien beyond our sex. egually to them is there a
possibility of attaining high distinction... why then should we admit them to the Alphabet, but afterwards
debar them from books? Do we fear their rashness? The more we occupy their thoughts, the less there will
be in them for rashness, which springs gencrally from vacuity of mind.’ He was equally anxious that poor
children and those of the well-to-do should be educated together, not least to avoid giving some children
grounds for considering their own lot with satisfaction and that of the others with scom.’



The Comenian school was, in general, socially cohesive, well-planned as regards content and aims, and
forward-looking in spirit. It suffecred nevertheless from obvious drawbacks. Classes could be very large,
equipment was minimal or non-existent. (*Write up on the walls, or draw the substance of your tcaching’,
said The Great Didactic), and above all there was a shortage of well-trained and dedicated teachers.
Classes were often so large that individual attention was almost impossible. Comenius devised a system of
group-leadership, or decuriones - boys who were a little older or more capable than the rest - to supervise
small of the class; the teacher did not move about the class, but stood on a podium in front of it, where
everybody could sec and hear him. Comenius also cncouraged pupils not only to leam but to teach their
fellow-learners.

Much of what applied 1o education as a whole applied in particular (0 language teaching. The mother
tonguc came first and was the medium of education in the Vemacular School, which all children were to
attend. It is not clear who was (o be excluded from the so-called Latin school which followed, but it was
here that Latin was to begin and not earlier. At this time Latin was slill the principal foreign language
taught in Europeans chools. Comenius saw it as an international language which gave access to universal
language and in which educated people of differring mother-tongues could communicate with one another:
he did not see it mainly as a gateway to knowledge of Latin lilcrature. Two years (not ten) ol instruction
and practice would suffice for a working knowledge to be acquired, since (to avoid confusion) languages
should be studicd in sequence and not together. Above all, mechanical rotc-leaming of the forms of
grammar without full regard to understanding was 10 be dropped, and this applied equally to the acqui-
sition of other languages; for example, those of neighbouring countries. No language should be leamnt from
a grammar, but only from suitable authors or from life. Nobody should attempt to leam the whole of a
language. At any stage, simplicity should be a prime consideration, and words referring 10 conceps beyond
children’s experience and ability to grasp should not be taught. Words and what Comenius called “things’
should be taught together.

Al first glancc, some of Comenius’s teaching matenial - for example, the Janua Linguarum Reserata -
appears to be concemed mainly with lexis, but this is a superficial view. What we find in the Janua is not
a mere glossary or phrase-book but, as Comenius put it, a classification of the whole universe of things in a
manncr suited to children - in other words, an educative list of topics for thought and discussion. This
therefore was yet another aspect of his onslaught on current teaching: 'In schools also they teach words
before things - the mere clothing or husk of words before the reality itself; then, in the study of a language,
they teach form before things, because they tcach rules before words and sentences: they give rules and
then examples, whereas the light ought to precede what it is intented to Jight up.”

It is clear that for Comenius the desire 10 leam (motivation, 10 use modem Lerminology) had a key role
to play on the educational scene, and that everything possible had to be done to create in the leamers a
willingness and strong inclination to leam and to continue leaming. Not only were the teachers themselves
to be kindly, understanding, and conscientious, they were to create a cheerful and busy atmosphere, and 10
do their best to ensure that unnecessary difficulties were not put in the leamers’ way. But who were the
budding forcing-language learners Lo communicate with, and so praclise and improve their communicative
skills, the main emphasis being always on intelligible meaning rather than linguistic forms? With onc
another, in classroom dialogues and language games, and playlets, and also in relatively casual conversa-
tion, as at the school in Saros Patak, where elementary Latin was accepted as the common international
means of communication, just as English and other supplementary iniernational languages are today. And
as adults, not only with one another in the classroom, for in central Europe neighbouring languages had for
long within casy reach, by contrast with more isolated countries, such as England, where it was possible
right down to the early twenticth century, before the invention of radio, for a young child of, say, six or
seven to have no suspicion that any language existed his own. So the point (i. e. the usefulness) of leaming
ncarby language, such as German or Hungarian, in central Europe could not be questioned.

What would Comenius think about modem-language teaching were he to come back today? It would
take him a long time, obviously, to recover from the shock of amazement at this, that, and the other; for
example, the disappearance of Latin as the common tongue of educated people, the multi-ethnic compo-
sition of school classes, the growth almost everywhere in the number of schools and universities. A
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number of things would surely please him: the clearly printed textbooks, brightly illustrated in color (but
why, he would ask, need there be so many?) the mazing audio-visual aids, inclusive even of talking pictu-
res that resemble real life: the smaller classes (but not everywhere in the world): the increased attention
given to teacher training. He would applaud unreservedly. I think, the shift of emphasis from the teaching
of grammatical and other forms (o the use of those forms in intelligible communication, the increasing
importance attached to interest and motivation in all its aspects (without which little progress can be
made), the respect now accorded to the varieties of English (and of other widespread languages) and the
wide acceptance that foreign-language teaching should begin wherever possible in the primary school, not
least because a firm foundation of international good will can and must be laid there. He would take an
active interest in discussion of language-teaching procedures, and would insist on cvaluating these in
various types of classrooms. He would course be interested in mcasuring progress and achievement, and
undoubtedly he would point out that certain kinds of progress cannot be measured, most especially
progress in the desire to leam and go on leaming. And he would probably find no difficulty in subscribing
1o the principle of the Universal Declaration of Language Rights, as approved by the FIPLV at their confe-
rence in Hungary last year.

We salute Comenius at this conference because of what he stood for and attempted to bring about
during his time. In the facc of personal misfortune he persistently strived for educational reform fong after
most people would havc given up in despair. A genius whosc aspirations were largely frustrated while he
lived, and whose published work was for long suppressed and almost forgotten after he died, he has
emerged three centuries later as an educator whose work we cannot afford 1o forget and whose ideas and
ideals can still be a source of inspiration. We must hope that his writings, especially on education and
language leaming, will be still further studied and made more widely accessible than they are now. They
testify, not least, (o the fact that no dlshan'nony need to exist between national or local aspirations and the
aspirations of world citizenship.
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ORBIS SENSUALIUM PICTUS: QUELQUES REFLEXIONS SUR LES
TEXTES

Nereo Perini

A une époque oll nous sommes gorgés par toute sorte d’audiovisuel, od nos salles de classe souvent en
débordent, les images primitives et austéres de 1'Orbis Pictus - ma référence est la troisiéme édition de
Londres, 1672'- ne peuvent certes pas rivaliser en chamne avec celles que nous offre si abondamment la
technologie modeme.

Et pourtant ces vieilles images évoquant des réalités 1ant8t disparues, tantft fort différentes de celles
d’aujourd’hui, gardent 2 nos yeux un grand attrait surtoul quand nous en venons 2 considérer qu’elles ont
droit d’étre vues commes les illustres annonciatrices de 1’audio-visuel modeme appliqué 2 1'enseignement
des langues.

A propos de ce droil et 2 propos du long chemin que 1a méthodologie a parcouru depuis la parution de
ce livre (Nuremberg, 1658) jusqu’a celle des ensembies audio-visuels de notre temps (années *60), on a
beaucoup dit et je crois qu’on va en dirc beaucoup, méme ces jours-ci, au cours de cette grande rencontre
de Prague.

Ma communication, toutefois, ne touche cette témathique que d'une facon trés indirecte.

En effet, le point sur lequel je voudrais aftirer votre aftention, c’est le support linguistique qui
accompagne les images, plus que les images elles-mémes.

Or, dans ce manuel qui se proposait - suivant 1'idéal "pansophique” de I' Auteur - de faire comprendre
aux €leves I'univers et de leur foumnir les mots nécessaires 3 1'exprimer, nous retrouvons non pas une aride
transposition onomasiologique, une nomenclatore a 1a Duden mais de véritables textes qui insérent les
vocables nécessaires 2 la pleine compréhension et 1a désignation des €léments des images dans de petites
séquences discursives.

L’idée d’enseigner les langues prenant comme point de départ des énoncés et non pas des mots isolés
(et surtout des régles de grammaire) s'inscrivait dans la tradition issue de la premi2re Renaissance, et 3
I'époque de Commenius celte idée était fortement préconisée par plusieurs grands savants (Lubinus,
Ratichius, notamment).

Drailleurs, notre Auteur, s'inspirant surtout de Bateus, I’avait réaliséc amplement dans sa Janua
Linguarum Reserata, en 1631.

Dans 1'Orbis Pictus, donc. od Commenius semble offrir le mieux de sa riche expérience pédagogique,
nous retrouvons une nette confirmation du principe qu’il fallait enseigner el apprendre les langues en
prenant son point de départ dans les textes (C...audiendo, legendo, relegendo, transcribendo, imatationem
manu et linguam tentando quam creberrime")z.

11 adapte alors, les énoncés de la Janua (souvent par trop difficiles et surtout non appuyé€s sur un
€lément visuel) aux conditions cxigées par un public de débutants (12 ans) et par les contraintes détermi-
nées par Ics images du livre.

La présence de ces dernires, qui devaient assurer, grice aussi 2 I’intermédiaire de 1a langue matemelle,
le lien entre les choses et les expressions latines qui les illustraient et facilitaient la sémantisation, obligeait
fortement FAuteur 2 tenir compte de I’ étroitesse de 1a bande discursive qu'il devait adopter afin d’exploi-
ter au mieux les synergies cognitives et langagidres mises en action par le triple canal sémiologique offert:
Image. langue matemelle, latin.

De ce fait et de 1a nécessité de fournir aux écoles de son temps un instrument qui fGt en méma temps
une encyclopédie congue pour 1'instruction ("ruditatis antidotum eruditio est™) et une présentation “ja%ua-
il;; (C’est 2 dire élémentaire) de la langue 2 enseigner ("Mundi... totius, totius linguae breviarium™)”, il

ulle que:
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1) Les textes-de _[Orbis Pictus linissent par mettre en action presque uniquement la fonction réfé-
rentielle de la langue; ils sont surtout des “"rerum descriptiones”, od foisonncnt les substantifs, les déicti-
ques, les prédicatifs, etc.;

2) Les substantifs sonl I’ élément qui tend A dominer nettement: tout semble construit autour d’eux; on
tombe parfois sur de véritables nomenclatures, A peine déguisées par un mince cadre discursif";

3) Au fil des chapitres, les progressions ne se font pas d'apres les difficultés grammaticales (le "structu-
ral granding" de naguere), ni d’aprés les motivations et/ou les besoins des apprenants: tout dépend de
1" ordre descriptif imposé par l'univers 2 repnfs:t:ntmj H

4) Comme conséquence naturelle de tout cela, il apparait que Comenius, voulant entres autres se tenir
dans ces lectures 2 un niveau "janualis” od les mots devaient coller le plus possible aux images, s’est
préoccupé de créer - le caractere synthélique de la langue latine 1’ aidant - des phrases assez simples,
breves, oil tend 2 dominer la parataxe, ol il y a présence de modeles discursifs répétés, etc;

5) Enfin, les verbes assez nombreux et variés se trouvent constamment a la troisi¢me personne presque
toujours au présent de 1’ indicatif; il y a un recours fréquent 2 la voix passive; I’ hypotaxe, quand elle appa-
raft, est surtout représentée par les phrases relatives, par les propositions finales et par 1’ emploi des modes
non personnels, caractéristiques du latin,

Je citerai, comme exemple de toul cela - sans naturellement parvenir 2 tout illustrer - lcs deux petits
texies suivants:

"LXXIX Specularia - Specula 1. parantur ut homines intueantur se ipsos, Perspicilla 2. ul acrius cemat,
qui habet visium debilem.

Per Telescopium 3. videntur remota, ut proxima; in Microscopio 4. pulex apparet ul porcellus. Radii
solis cendunt ligna per Vitrum urens 5."

"XC Naufragium - Cum Procelia 1. repente oritur, contrahunt Vela 2. ne navis ad Scopulos 3. allidatur
aut in Brevia 3. (syntes) incidat. Si non possunt prohibere, patiuntur Naufragium 5. Tum miserabiliter
pereunt homines, Merces 6. omnia; juvat neq. hic quidquam Sacra anchora rudenti 7. jacta. Quidam
evadunt vel Tabula 8. ac enactando, vel Scapha 9. Pars mercium cum mortuis a Mari 10. in littora
defertur.”

1l me semble évident que ce genre de textes, par les structures linguistiques qui les sous-iendent (celles
de la fonction référenticlle), par leur distribution dans le volume (imposée par la réalité 3 décrirc) ne
présente qu’un faible rapport avec les textcs (souvent des dialogues, des morccaux authentiques, etc.) qui
figurent généralement dans nos manuels itlustrés.

A part les sujets qu’abordent les textes de 1° Orbis et a part les grandes différences qui séparent leurs
images de celles qui nous sont actuellement (amiliéres, nous avons quelque peinc 2 retrouver dans ce
manuel les traits caraciérisant la méthodologie d’aujourd’hui.

Bien sfir que le livre a é1é congu pour enseigner le latin, une langue qui avait cessé d'étre une langue
vivante, en dchors de certains milieux restreints, mais sa grande fortune et ses nombreuses traductions
plurilingues, avaient fini par en (aire un manuel de langues modemnes, et cela, loin de 1’ approcher,
1*éloigne un peu de nos conceptions didactique, sur tant de points.

11 arrive, par conséquent, que méme si la plupart des enseignants d’aujourd’hui sont convaincus de la
valeur, encore actuelle, de tanlt de principes pédagogiques énoncés par Comenius - comme par exemple:
"Linguarum studium paralicle cum rebus procedure debet..”; "Omnis lingua usu potius discatur, quam
praeccptis"" - ils se trouvent confrontés 2 des publics, 2 des exigences, des A suggestions méthodologiques
et A des techniques qui sont tres €éloignées des soluuons poumml si avancées, qu’il a proposées dans cet
ouvrage si justement fameux.
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11 suffira de souligner que de nos jours la langue 2 enseigner est congue non pas simplement comme un
instrament qui doit permetire de mieux connaitre le monde et de parler de lui. mais surout comme un
moyen qui consent d’entrer en relation avec des membres d’autres communauteés.

C’est la communication, ses articulations, scs variations, scs espaces, elc., ce q7ui entre, avant tout, en
ligne de compte dans les grilles d’objectifs d’un cnseignement modeme des langues .

Et pourtant, quand nous considérons les images et les textes de I'Orbis Picrus, quand nous percevons
les échos, les réverbéres du monde lointain qu’il représente si vivement, nous sommes émus ct fascinés
devant la force créatrice de son Auteur, devant son esprit prophétique et protéiforme, devant sa foi dans un
travail destiné 2 diffuser les langues des hommes, le "logos”, enfin.

! Joannes Amos Comenius, Orbis Sensualium Pictus, whit an introduction by James Bowen, Sydncy
University Press, 1967.

2 Didactica Magna, Ch. XXIL 1.
3 Orbis Sensualis Pictus, 0.D. O., Lectoribus S.. p. 828

4 Voici un exemple: "X VI Olera - In hortis nascuntur olera, ul lactura 1., brassica 2., cepa 3., allium 4.,
cucurbita S., sifer 6.. rapa 7., raphanus major 8., raphanus minor 9.. petraselinum 10., cucumeres 11.,
pepones 12."

3 Cet univers comprend: Dieu I - II; Le monde et les éléments naturels I1I - [X; Les produits de la terre
X - XVIII; Les animaux XIX - XXXV; L'homme XXV1 - XL1V; Les activités humaines XLV - LXXXT;
Les tranports et les voyages LXXXU - XC; Les métiers et les ats XCl - CII; L’astronomie et la
géographie CIIl - CVII; Le monde moral CIV - CXVII; La vie sociale et les institutions CXVII -
CXXXVIII; La guerre CXXXIX - CXLIIL; Les religions CXLIV - CXLIX; Le jugement demier CL.
Le volume s’ouvre avec une "invitatio”, suivie d'un "alphabet” et se clét avec une “clausola”.

® Didactica Magna 0.D.0., XXIL. 3. IL.

7 La communication vue comme élément qui détermine lui-méme 1’ acquisition du code linguistique et
offre par 12 un instrument indispensable pour 1a lecture de 1'univers.
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J. A. COMENIUS’S CONCEPT OF CULTIVATION OF LANGUAGES

Karel Kucdera

It is a well-kown fact that when pondering over possible ways to create an ideal tool of communication
which would meet the demands of human knowledge and universal uderstanding, Comenius was rather
hesitant: on several occasions he embraced Latin as the language that should be cultivated to become the
ideal tool (e.g. Mcthodus, Chapter VI); on other occasions he rejected all human languages (including
Latin) as too defective and embraced the idea of an artificial pansophical language (e.g. Consulatio, Ch.
vI). In the end, however, he came (0 the conclusion that ideally, not one but threc ways should be taken to
attain general language understanding (cf. Consultatio, Ch. 1X), namely 1. to cultivate all languages (so-
called panglottia), 2. to facilitate of more languages (polyglottia), and 3. to create and introduce one ideal
artificial language (monogiottia).

Comenius elaborated on the idea of an artificial language (hat was engaging the attention of the
thinkers, and today’s philosophers and linguists have analyzed these thoughts in depth. Unforunately,
other linguistic aspects of Comenius's reflections on universal understanding remained unfinished and
sketchy and engaged virtually no attention. The vaguely outlined concept of "cullivation of languages" is
one of those that went almost unnoticed.

One of the reasons why this concept did not arouse much interest was the fact Comenius himself didn’t
g0 to detail when speaking about it. In Consultatio (Ch. V1) he says only that no language "lacks for mate-
rial for creating dictionaries, grammars and encyclopacdias, so that none of them lacks for a potential for
cultivation”. however, he points out, some of existing languages "arc extremely poor, suffcring from lack
of words" and others "abound in words so long, hard to pronounce, poorly built and irregular that therc is
little hope that they could be brought 10 some regularity and harmony" (ibidem). Thus, it is obvious that by
cultivation of languages Comenius meant above all expansion. regularization and harmonization of their
vocabularies.

Comenius’s expansion, regularization and harmonization of vocabularies of individual languages
should be perceived against a broader background of his preconceived characteristics of the ideal langua-
ge. Of the characteristics, formulated and re-formulated in several of his works, at least two should be
mentioned in this contcxt: PARALLELISM of words and things and RATIONALITY. The ideal of
parallelism leads directly to the idea of expanding and harmonizing the vocabularies of lexically "poor"
languages: according to Comenius, in an ideal language there should be harmony between words and
notions as well as between words and things; the number of words must correspond to the "number of
things”, there should not be fewer words than things (that Is, in other words, there should be no anonymy
or homonymy) nor should there be more words than things (i.e. no synonymy). Since existing languages
do not satisfy this ideal requirement, they should be cultivated and their vocabularics should be expanded
and harmonized to come closer Lo the idcal state.

The idea of "regularization” of languages reflects the preconceived rationality of the ideal tool of
communication. Idcally. all components of words, even individual sounds, should convey a distinct
mcaning: in the artifical language, for cxample, the sound "a" could always indicate largeness or extensi-
veness, the sound "i" smallness or tendemess, long vowels repetition, etc. (cf. Consultatio, appendix: First
Altempt at the New Harmonic Language). Inevitably, if a language should be cultivated into an ideal tool
of communication, its "poorly built and irregular" words would have to be regularized.

Of course, Comenius’s concept of cultivation of languages encompassed not only vocabulary but
grammar as well. In his view a language "is called cultivated, if it has 1) a vocabulary sufficient for
expressing all things, so that everything we think of can be clothed in speech; 2) if the meanings of ils
words are precisely defined, so that those who speak with each other do not falter, each of them meaning
Something else than the other onc; 3) if it has a well-regularized way of exactly arranging parts of speech,
So that every manner of expression is at hand" (Consultatio, Ch. III; cf. Methodus, Ch. V).

The exact arrangement of "parts of speech” - as Comenius makes it clear when speaking about ideal
grammar books - refers not only (o syntax (as we might suspect) but to both morphology and rhetoric as
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well, or rather to the entire combinatory potential of a language. (According to him, a grammar is comple
if it teaches to compose speeches of periods, periods of clauses, clauses of phrases, phrases of word
words of syllables, and syllables of letters; Methodus, Ch. V). Regularity is mentioned again in th
context ("a well-regularized way of exactly amranging parts of speech™), and one can only guess that tl
cultivation of grammar Comenius had in mind aimed at regularity of a strictest manner. Comenius’s ide
artificial language was supposed to be absolutely free from homonymy and synonymy in both vocabula
and grammar; the rules of its grammar should arisc from logic. there should be only one paradigm fi
noun declension and one for verb conjugation, “each case of a noun and each form of a verb must have
different ending, so that (...) nothing could cause confusion” (Consultatio, Ch. V1II), etc.

Could human languages ever come anywhere close to such an ideal, would their speakers, even if th
embraced Comenius's concept of polygloftia as a way to better understanding among all people, acce
such changes? That, of course, is very uncertain.

Did Comenius really believe a far-reaching cultivation of existing languages can come true? At o1
instant (in Consultatio, Ch. IV) he sounds optimistic, but everywhere else his hesitation or even skepticis
about changing existing languages into ideal tools of communicalion is evident. Comenius firmly believ(
that reason, the force of thinking and logic, can improve human affairs and ensure universal unde
standing; but at the same time there is little doubt that the man who himself had such refined sense «
qualities of Czech or Latin and who spent so much time thinking about and teaching the languages of h
time understood that something so deeply rooted in tradition and habit can hardly be changed at will (¢
Methodus, Ch. XX, Consultatio, Ch. VIII).

Understanding Comenius’s hesitation, one could be tempicd to say that his scanty remarks on fa
reaching rational cultivation of existing languages found in Concultatio and partly in Methodus, were ju
spcculations without bearing to practice. This, however, would nol be quite correct. As a matter of fa
Comenius even tried (at least once) to implement his ideas on cultivation of languages, and although |
concentrated just on one rather nonessential, the implementation was successful.

Convincing evidence can be found in his collection of Czech religious songs called Kanciondl (Hyo
Book, first published in 1659). In all songs, Comenius chose to replace the then usual vocative case du.
by the form duchu which was used rather rarely at the time but later mel with universal acceptance. In 1
foreword to the Hymn Book Comenius went to great lenght to justify his decision. Of course, 10 a rcad
of his Consultatio or Methodus the reasoning sounds all too familiar:

"Although it has become usval to say duch - duse, it is betler 1o say duch - duchu, which is obviol
from the following four reasons:

1. If I say duse it is doubtful whether I speak about spirit (in Czech: duch) or about soul (in Czet
duse).

2. Analogy (similarity of similar words) orders us to say duchu, since the vocative case of brach, Mac
kmoch, Piech, Cech, Lech is not brase, MaSe, kmoe ctc., but we say mily brachu, kmochu, Mach
Prechu, Cechu, Lechu; then why not svary Duchu rather than Duse?

3. It is obvious that it should be so from the Czech bible, where in Ezechiel 37:9 one can read: Ode &t
vérd piid’, duchu, a v&j. So rhat: pfid, duchu, not piid, dusc.

4. Also, the Poles say correctly "swiety Duchu” and laugh at our "svaty Duse”, saying that we invo
soul.

All that has bcen amendated here, since our language, oo deserves cultivation.”
For a linguist, Comenius’s reasoning is quite remarkable. For one thing, it is typical that he quot
Bible as a language authority, not one of contemporaneous Czech grammars. Homonymy (and thus d

widely used vocative case duse) is unacceptable for him, while analogy, one of the comerstones of rati
nality of language, makes the less usual form duchu "better” and "correct”. The usage of language, or hat

-19-



(to which he refers in chapier VIII of Consultatio as to a tyrant) is dismissed in a single sentence
("although it has become usual to say duch - dide, it is better to say duch - duchu”).

Perhaps this marginal linguistic extemporization found in a song book reflects Comenius’s hesitation
about cultivation of languages morc deeply and truly than the speculative passages of Consultatio or
Methodus. Like these passages, his reasoning in the Hymn Book shows that his attitude towards existing
languages definilely was largely utilitarian and included the belief that they could - and perhaps should -
be cultivated to satisfy criteria dictated by reason. It even shows - one could argue - that Comenius was
ready to introduce changes into the existing languages, treating them as tools and regarding the usage of
the spcakers as undecisive.

On the other hand, however, the very fact that he made such an effort to justify just a marginal change
indicates he was very much aware of the power of the usage as well as the fact that it cannot be ignored.
Above all, his case for the form duchu shows that he was a realistic thinker with a keen sense of what was
and what was not possible 0 change in a language. Although Comenius alone can hardly be credited with
the fact that the form duchu later replaced the original vocative case duse in Czech, one should note that
the form he argued for was the progressive one of the two and that analogy, one of his central rational
arguments, most probably was the force that brought about the change.

All in all, the far-reaching general postulates conceming cultivation of languages, which can be found
mostly in Consultatio and Melhodus, represent only part of Comenius’s views on the matter. The passage
from the Hymn Book shows there was another par, reflecting Comenius’s experience or even intuition
rather than his theoretical speculations. Much to the disappointment of a linguist, most of these views
remained unformulated.

LITERATURE:

CONSULTATIO: J.A. KOMENSKY, DE RERUM HUMANARUM EMENDATIONE CONSULTATIO
CATHOLICA (VYBRANE SPISY JANA AMOSE KOMENSKEHO IV, PRAHA 1966)

KANCIONAL: J.A. KOMENSKY, KANCIONAL (IN: DUCHOVNI PISNE, PRAHA 1952)

METHODUS: J.A. KOMENSKY, LINGUARUM METHODUS NOVISSIMA (VYBRANE SPISY
JANA AMOSE KOMENSKEHO 111, PRAHA 1964)

FOREIGN LANGUAGES IN THE MANX SYSTEM OF EDUCATION

Svétla BRENDLOVA

One of the problems discussed by Czech grammar school teachers at the first Prague Conference of
Teachers of English held from 8th to 10th February 1991 was the school-leaving examination in English.
Teachers agreed it would be necessary to increase its level in the nearest future by adopting British rules
and changing it into a sort of the Cambridge First Certificate. The reason is obvious: with all the changes
in our country, in Europe, and in the world economy it will be necessary for our young generation 1o recei-
ve a standard of language education comparable to that of British schools.

Having spent Summer Term 1991 in the Isle of Man and having studied the Manx education system, |
think that their way could be an example for us. It would solve not only our school leaving examination
problem but at least two more problems as well.
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1/ Afier passing successfully a high level proficicncy examination in English which would be valid in
any country a universily entrance examination could be replaced by a mere interview - the practice
schools all over the world are familiar with.

2/ Such system would at last guarantee an equal chance for anybody.

People living in the tiny and - unfortunately - not very well known Islc of Man, a jewel in the Irish Sea,
are an idependent nation with its own government, its own legal sysiem, currency, newspapers, its own
stamps. Its education is independent too and the standard - not only in the opinion of Island teachers and
educational authorities, but also in the opinion of pupils themselves - is higher than that of schools in
England or Ireland.

The conlravential British National Curriculum which will be introduced to Island’s schools between
1992-1996 will make the continuation of at least one foreign language compulsory. But even now cach
child at the Isle of Man secondary schools has the opporiunity to learn two foreign languages usually
French and German, since the age of 10, i.e. when he/she becomes a student of Junior High School. As
well as receiving regular assessment tests in both languages, students also take Graded Tests at levels 1
and 2 during Years 7 10 9 /i.e. from the age of 11 to 14/. If they pass these tests they are presented with a
certificate which details of their level of proficiency. The certificate says, e.g.:

Side I:

INSTITUTE OF EUROPEAN EDUCATION, S. MARTIN’S COLLEGE, LANCASTER
GRADED PROFICIENCY TESTS IN MODERN LANGUAGES,
Director M.R. WHITESIDE

This is to certify that

has passed the Institute’s Level 2 Proficiency Test in French

Islc of Man ALUN DAVIES, LL.B.
Board of Education Director of Education
Side 2:

GRADED PROFICIENCY TESTS IN MODERN LANGUAGES
FRENCH : LEVEL TWO

The holder of this certificale has demonstirated thal he/she possesscs the basic linguistic skills and
background information necessary to enable a person visiting a French-speaking country to act as a
spokesman for a small, independent group in the following situations:

A. The giving of personal information.

B. Finding the way.

C. Travelling by bus, métro or car.

D. Placing orders in cafés and restaurants.

E. Shopping for food, drink, toiletries.

F. The use of banks and post offices.

G. The securing of accommodation,

H. Acting promptly in cases of illness, injury or emergency.
1. The use of recreational facilities.

The marks awarded to the holder of this certificate were:
Listening: /40
Reading: /40



Speaking: /20 TOTAL.: /100

The more points the candidates get the bettcr. It helps not only in further studies but in gelting a better
job too. We could hardly find better motivation, could we?

As we can see, this certificate has issued by the Institute of European Education, S. Martin's College,
Lancaster. The same Instilute prepares the tests, of course. The tests may be repeated by unsuccessful
children any time and even several times till the child passes them. His/Her interest is the only thing which
matters. The aim is (o encourage as many children as possible to study foreign languages cfficiently.

The vast majority of students continue with French and/or German in the 10th and 11th Year, ie. at
Senior High School, from the age of 14 (o 16. /Education is compulsory to the age of 16 in the Isle of
Mary/. During Years 10 and 11 students take Graded Tests at level 3, and at the end of Year 11 the
G.C.S.E. examination.

There are a (olal of 8 parts of the examination, 4 at Basic Level and 4 at Higher Level. Depending upon
their progress throughout the course, students may be entered for a combination or all the Basic and
Higher Level papers in the final cxamination.

The focus of the G.C.S.E. examination in a foreign language is upon practical communication in cach
the four skill areas iested, i.e. reading, writing, listening, speaking.

A- and AS /Advanced Supplementary/ courses also are offerced by schools in both languages thus
giving students past 16 the opportunity to expand their knowledge. The AS Level is intended for candi-
dates who, having reached (he standard of G.C.S.E. grade C or above in French or German, wish to
pursue their studics further, but not necessarily to the extent of foltowing a full A-Level course. It should
particularly appeal to students who have opted for Advanced Level courses in subjects other than modem
languages. "It would be a great pity if students who enjoy leamning languages were forced to give them up
because they have chosen to opt for scientific and mathematical courses in particular at Advanced Level.”
says a Sixth form Prospectus.

17 years old students are strongly encouraged to spend some time abroad either on a recognized study
course or with a French/German family. Modemn Languages Departments at secondary schools have good
links with France and Germany and contacts in many regions.

English being the international language No. 1, natives are naturally idle to learn a foreign language.
But in view of the single Europcan market economy in 1992, and the advent of the Channel Tunnel, even
the British find that a language qualification will be a valuable asset in search for a job or career. The abili-
ty to speak a foreign language has already become an important quality in securing a career particularly in
business. commerce and industry as well as in more foreign-language-specific fields. And they realize that
it is vital for their future that more young people are equipped with a higher language qualification than
G.C.S.E. which is the equivalent of our school-leaving examination. That is why it should be our aim, too,
Lo equip Czech students with the limguistic skills necessary to cope and be successful in a changing and
€ven more competitive Europe.
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Panel discussion: Foreign language education for the 21st century
Chair: Edward M. Batley, Great Britain

Edward M. Batley, Great Britain:

Today we are looking to the 21st century, a very important theme of the Comenius conference. The Co-
chairman, Profesor Josef Hendrich, was the person responsible for inventing a panel today, and we have a
number of different countries represented. He set us a task simply of each person speaking very briefly,
for three minutes ideally, on one single concept which they individually see as of supreme importance for
the 21st century. In case you think that is a long time ahead, it is not. It is only eight years to go, and then it
will begin. What I would say is this in not a new topic. In 1988 in Canberra there was a two-hour
convention on this very topic in terms of language cducation, what the needs were for the 21st century.
Then in Peking UNESCO had a further conference on the same subject and, of course, it is a major theme
of this congress. Section One is devoted entirely to the questions of the 21st century. We as a Section are
concemned, of course, with languages, and literaturc, and culture. Therefore we have got to try to focus
specifically on the needs of our Section.

Jean Caravolas, Canada:

As an old language teacher and a historian of language teaching the only thing I can say with some
certitude about language teaching in the 21th century is what Comenius said 350 years ago in his "Mectho-
dus linguarum novissima” (1648) and what David Tum, the well-know Canadian linguist, repeated in Th@
Fundamental Concepts of Language Teaching” in 1983, and since then many others. If our discipline,
language teaching, is ever to achieve scientific status and enjoy respectability, it will have to provide itse
soon with a comprehensive theory of language teaching and language leaming. Without a set of basic
principles the profession will never lose its amateurish character.

To believe that new methodology or modem technology will solve our problems is a fallacy. Language
teaching and leamning are two very complex aclivities about which we know a lol but which we still,
nevertheless, do not understand well. As far method is concemed, research and everyday experience prove
that no method has ever madc a substantial difference in the mastery of a foreign language. This does not
mean that method is not important, but only that method is not omnipotent. That is equally true for techno-
logy. During the five hundred years’ history of our discipline, language teaching. there were many techni-
cal inventions and scientific discoveries which had an impact on language teaching. None exercised a
deeper influence on the way teachers taught and students leamt languages than (he invention of the
printing press in the 15th, and more so, in the 16th century, and even in the 17th century. Writers, scholars,
and teachers like Comenius glorified the printing press as a gigft of divine inspiration and as a miraculous
teaching tool. According to Mateo Palmicri in the 16th century the printed book enabled those studying Lhe
Latin language o leam in a year or two to read and speak this language with fluency and comrectness
which it was impossible that our fathers could ever attain. The printing press brought indeed considerable
relief to language teachers and leamers, but as all found out soon, it was not the panacea Palmieri believed
it would be. The same may be said about the invention of the phonograph in the 19th century, of cine-
matography. radio, tape-recorder, lelevision, and computer in the 20th century. Leaming languages at
school continues to be for students today as difficult as in was for the pupils scribes, I would say, in Meso-
polamia and ancient Egypt. Leamers of language teaching for the 21st century should in my opinion
remember Henry Sweet’s words that nothing will ever make the leaming of languages easy, that there is
no shortcut to the knowledge of languages, and that this knowledge can only be obtained by persevering
study of the language itself. A true milestone in the language teaching will in my opinion be a compre-
hensive theory. Not because it will make language Icaming much easicr, but because it will make the
language teaching more rational and professional.
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Roland Delronche, Belgigue

11 me semble d' une fagon générale que le monde évolue de plus en plus vers une sociélé duale. Il y a,
d’ une part, ccux qui ont du travail et les chomeurs, ceux qui maftrisent leur langue matemnelle et les
analphabetes, les illettrés, ceux qui connaissent les langues étrangéres et les monolingues, ceux qui maftri-
sent le savoir technique ou un certain savoir technique et ceux qui ne le maitrisent pas et on pourrait conti-
nuer de la sortc. Malgré les idéaux d’ égalité démocratique et d’ accés pour tous 2 1 instruction, 2 la
science, i la culture, nous arrivons malgré nous 2 cette sociélé duale. A mon avis, pour deux raisons au

moins.

La premire, c’est 1a complexité croissante du cadre de vie qui s’est intemationalisé sinon mondialisé,
ce qui implique Tacquisition d’ un savoir énome que plus personne ne domine dans son ensemble. Cette
complexité nous condamne i Ia spécialité avec ses aspects desséchants et déformants. Ainsi se crée un
cloisonnement non seulcment entre ceux qui savent et ceux qui ne savent pas mais aussi entre ceux qui
savenl el qui souvent ignorent ou sousestiment les spécialistes des autres disciplines.

Il y a aussi unc deuxi®me raison 2 cette crise: ¢'est la capacit€ limitée dcs apprenants. Alors que les
tAches aujourd’ hui demandent des aptitudes tout 2 fail extraordinaires, nous voyons, par exemple, dispa-
raitre les postes qui avant étaient dévolus A ceux qui avaient simplement des aptitudes physiques et qui ne
pouvaient rien faire d autre. Donc notre monde rejetic les candidats médiocres selon une sélectivit€ impi-
toyablc. Pour former les cadres qui pourront répondre aux besoins plus en plus exigeants, 1’ enseignement
se transforme et adople une philosophie fondée sur le rendement. L'école devient une entreprise qui a
tendence 2 s'aligner davantage sur les exigences économiques et techniques plutft que sur les notions
d’ humanisme ct d' épanouissecment de la personnalité. I1 faut comprendre que la situation de 1’ école est
difficile. Elle est attaquée de toutes parts, tant du cb(¢ des entreprises que par les parents que par les
défenseurs des valeurs traditionnelles. L ambition de T école qui était de conduire chaque éléve A son
meilleur niveau et 3 lui faire atteindre, au moins dans certains pays, le niveau du baccalauréat est, 3 mon
avis, assez démesurée ct illusoire. Et comme I &cole n’ arrive pas 2 afteindre ce but généreux, on a tot fait
de jeter Ic discrédit sur elle. Ce discrédit se manifeste notamment par une crise et par le sous-paiement des
enseignanis qui forment aujourd "hui un corps trés nombreux.

Par conséquent, il y a maintenant un choix qui doit étre clair pour les hommes politiques et pour la
S0ciété en général. ) .

Denis Girard, France

Comme il n’cst pas facile de prophétiser pour une longue période, je pense que la seule chose qu'on
puisse essayer de faire, c’est de s"appuyer sur des tendances qui sont apparues ces demidres décennies. ces
dernitres années, dans le domaine de 1'enscignement des langucs pour prévoir ce qui peut normalement ou
te qui devrait se passer au début du 21° sidcle qui n’est pas loin. En effet, il cst dans huit ans. Pour ma
part, je me limiterai 2 partir d"une tendance qui me parait assez netic: c'est I’enseignement, 1’apprentissage
qui s’appuie sur I’apprenant, et non pas sur les idées que les enseignants se font de ce qu’ils devraient
faire. A partir de 13, je verrais peut-&tre deux répercussions de cette caractéristique. D’une part, je pensc
Que nous irons vers une diversification, une diversité de plus en plus grande et je dirais dans tous les
ﬂf)maines de I'apprentissage des langues, une diversification sur le plan méthodologique. Et je crois que la
différence sera importante avec ce qui se passait, disons, dans la deuxidme moitié du 20° si2cle od il y a eu
Successivement des orientations méthodologiques parfois tout 2 fait différentes des précédantes et od on a
vu ainsi une succession de méthodes. Je pense qu’on ira vers une plus grande diversification, ce qui voudra
dire donc une grande variété, entre autres choses, de méthodes, vers une certaine conception de ce que j'ai
I'habitude d*appeler, quand j’en parle, une forme d’éclectisme raisonné. L’éclectisme, c’est un trés vilain
Mot et tout de suite on est jugé comme pas sérieux si on revendique cette prétention  un éclectisme. [l me
Stj.mble que si c’est raisonné 4 partir de considérations théoriques séricuses, ce peut étre quelque chose de
bien. Diversification bicn enlendue, cela veut dire diversification des publics.
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L’enseignement des langues vivanies a commenceé par 1'enseignement secondaire, il a souvent éié
cantonné dans le secondaire et pas toujours tout I'cnseignement, quoique 12 il y ait une diversification qui
est déja amorcée trés neltement en ce qui concerne, par exemple, 1'école primaire. il y a de plus de pays
européens en particulier qui estiment bon de commencer plus t61. C'est une tendance qui devrail s¢
confimmer ct devenir trés importante. )

En ce qui conceme le premier point de cette diversification dont je viens de parler, je dirais qu'on a, par
exemple, opposé trés nettement la pratiquc ct la réflexion, c’est-d-dire les approches cognitives. Je pense
qu'il y aurales deux.

En ce qui conceme 1'importance, et je crois que ccla va avec I'idée de diversification, on sera obligé
nécessairement, me semble-t-il, dans les politiques linguistiques des différents pays, de faire une place plus
grande qu’on ne 1'a fait jusqu’ici aux langues vivantes. Et 13, je donnerai comme prevue ce qui se passe
dans les grandes organisations européennes - on pense tout de suite 3 deux orpanisations: le Conseil de
I’Europe ol la place des langues est - ce n'est pas nouveau - trés importante dans I'ensemble des
programmes et cette tendance va se poursuivre et se développer - et une autre organisation un peu moins
ancienne, la Communauté Européenne qui avait completement laissé de cOté tout ce qui était culture, et
donc les langues vivantes. It y a maintenant rattrappage qui sc fail nettement avec les programmes
linguaux. Je m'en tiendrai 12 pour ne pas abuser du temps de parole que vous m’avez donné.

Hans Hunfeld, BRD:

Ich wilrde crstens sagen wollen, dass in Entwiirfen des gegenwirtigen Fremdsprachenunterrichts im
Hinblick auf die Zukunft Icider das fehll, dass diese Zukunft schon mitfestgeschrieben wird. Ich sehe das
als eine grosse Gefahr, dass wir fir unser Verstéindnis Fremdsprachenunterricht auf eine Verstindi-
gungswell in Europa schliessen, die wir mehr wilnschen als wir in der Gegenwart verankemn kdnnen.

Zweitens folgt filr mich daraus, dass bei aller Notwendigkceit der Intersivierung des Sprachunterrichts in
jeder Bezichung man intensiv nachdenken muss ilber die Begrifflichkeit, die diesen Fremdsprache-
nunterricht leitet in bezug auf den Begriff eines zukiinftiges Europas.

Drittens, aus dem folgt, dass man die etablierten Begrifflichkeiten, dic wir bis heute in die Gegenwart
eingetragen haben, angesichts der radikal veriinderten Jetzt-schon-Wirklichteit und der schnellen Veriinde-
rung einer nicht antizipicrbaren Wirklichkeit Europas in der Zukunft, und traditionelle Begriffe
tiberdenken muss and mindestens Alternativen erkennen muss, und zwar in den drei, vier grundlegenden
Begriffen: was heisst fiir uns "fremd”, was ist cine Sprache, was heisst eigentlich "verstehen”, und welcher
Unterricht misste daraus folgen.

Vicrie Bemerkung: ich perstnlich bin dafiir, dass wir wesentlich skeptischer, wesentlich vorsichtiger
and wesentlich langsamer die Zukunf sich entwickeln lassen in bezug auf diese Begriffe.

Fiinfte Bemerkung: ich habe heute morgen schon gesagt, dass fiir mich im zukiinftigen Haus Europa
Fremde miteinander leben werden missen, und nicht Freunde, wie heute allgemein politisch ausgegeben
wird. Und auch dass der Fremdsprachenunterricht nicht nur die schnelle Verstindigung anzielen muss,
sonder vor allen Dingen die Lemer flir die Zukunft daran gew6hnen ‘nuss, dass sie das Nichtverstehbare
des Fremden aushalten. Ich bin also dafilr, dass der Fremdsprachenunterricht endlich mindestens alternativ
denkt, und z.B. sich ilberlegt, ob man nicht zu einer Normalitiit des Fremden erziehen muss. Ich wilnsche
mir also ein Europa, ein Haus, in dem sehr viele Fremde, die nicht unbedingt Freunde sein miissen, beiei-
nander leben, sehr offen sind, weil sie glauben, dass das Andere des anderen, also das Fremde des anderen,
was sie nicht versiehen, Rir sie wichtiger ist, als das an Fremden, was sie nach ihrer Begrifflichkeit
aufschliessen.
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Edward M. Batley, Great Britain:

If I can very crudely sum it up, we have heard from Mr Caravolas the necd for a comprehensive theory
and basic principles working lowards a higher degrees of profcssionalism in education generally, as well
as in language education specifically. We have heard [rom Mr Delronche his concem about the various
dualisms and divisions that there are, socially, malerially, and in educational terms, and his concem for
education for all. Out of diversity must come a concem to overcome these divisions. Thirdly from Mr
Girard who speaks about the diversification of methodology increasing ecclecticism but founded, of
course, on a rationale. And then from Mr Hunfeld five points: Do not prescribe the future. If we foresec
the future fine, the implication is that we have to have a tolerant view of that future. Secondley he talked
about the concept or conceptuality of the new Europe which, too, is cxtremely vital. He talked about the
fact that there had already been a radical change, and that there was even a further possibility of a further
radical change. Therefore we must be very careful in how we see the immediate future. Then Mr Hunfeld
counselled us very wisely 10 be sceptical, to be very cautious in this respect, and when he came lastly to
understanding and to the notion of “foreign" or "home” in this House of Europe, he was, I think, very
much looking for depth of understanding. This is a part of the counsel for caution.

Klaus Ohrt, Schweden:

Wir haben sehr viel iiber Theorien und Ideen des Sprachunterrichts gehdn. Mich beriihren mchr
Problemc des Sprachunterrichts im Klassenzimmer. Wir schen, dass dic staatsfinanziclle Lage es in
Zukunft nicht mehr erlauben wird, falls wir durchdringen mit der Frderung, dass wir mindestens zwei
Fremdsprachen criemen sollen, und dass akzeptabele Schiilergruppen von fiinf bis sechs Schiilem eine
Untemrichtsgruppe bilden. In Schweden miissen wir heute schon mit einem Durchschnitt von 20 bis 25
Schiilern pro Unterrichtsgruppe rechnen. Da haben also Untersuchungen gezeigt. dass in dem tradi-
tionellen Frontalunierricht der cinzelne Schiller hiichstens eins bis zwei Prozent der Unterrichtsczeil die
Gelegenheit hat scibst dic fremde Sprachc zu sprechen. Das bedeutet, dass wir neue Methoden finden
miissen, damit die Sprechzeit des einzelnen Schillers erheblich weiter wird. Man hat das versucht in den
60. Jahren mit dem Sprachlabor, aber unserc Erfahrungen mit diesem Hilfsmittel sind wirklich nicht
liberzeugend. Der Sprachlabor ist nicht in der Lage authentische Gesprichsituationen zu bieten. Wir
miisscn also andere Wege gehen. Der Unterricht muss individualisiert werden. Das ist einc Voraussetzung
im kommenden Jahrhundert. Aber die Individualisierung ist leichter gesagt als getan, bei 25 Schiilern pro
Unterrichisgruppe. Individualisierung erfordert die vollige Mitarbeit der Schiiler. Ohne deren Einwilligung
wird das Unterrichtssystem des cinzelnen Lehrers nie eine Individualisierung crreichen. Sic lst sich
ndmlich nicht erzwingen. Da mussder Schiller an der Gestaltung und der Organisation des Unterrichts
aktiv teilnehmen. Er muss mitbestimmen kdnnen. Nur der ein Recht hat mitzubestimmen, wer freiwillig
Verantwortlichkeit iibermimmt. Darum meine ich, dass der Sprachunterricht mit einem modemem kommu-
nikativem Reichtum nur dann zu verwirklichen ist, wenn wir emst machen mit der Lemeraulonomie,
anstatt das zu tun, was der Lehrer befichit: So die Schiiler lemen sich auf sich selbst zu verlassen, sich zu
fragen was wichtig ist gerade fir sie, und mit Unterstiiizung des Lehrers die Verantwortung tbernchmen,
sclbstinding sein. Das ist meine Forderung an den Sprachunterricht des kommenden Jahrhunderts, dass
der Lehrer austreten mdge aus seiner Rolle als der authoritire Beherrscher des Unicrrichts. Statt dessen
soll er der Ratgeber scin, Ratgeber der Schiler, die in eigener Verantwortung in Zusammenarbeit mit dem
Lehrer dann den Sprachunterrichi organisicren. Das esfordert aber eine ganz andere, eine erhebliche
Verbesserung der Lehrerausbildung.
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Nereo Perini, Italie

Je suis de 1’ Université d'Udine, du Nord-Est de 1’ Italie. Je voudrais commencer par un souhait ct un
coup de semonce. Et je le ferai en empruntant un mot de Comenius lui-méme.

Comenius réve d'un maitre qui enseigne non tout ce qu’il sait. mais simplement ce que le disciple est 2
méme de comprendre. Je fais ce souhait et je lance ce coup de semonce en songeant justement que trés
souvent méme dans ce que j’ai entendu ces jours-ci on a un peu trop oublié le disciple. On a beaucoup
parlé de lettres et on a laissé€ de cOi€ les droits de 1'apprenant.

Et toujours suivant le méme ordre d’idées, je me proclame en faveur d’un enseignement dans le domai-
ne des langues vivantcs qui vise surtout un but formatif qui est I'épanouissement de la personnalité de
I’éleve et qui ne penche pas trop uniquement 2 grand renfort d’idéologies, vers des buts exclusivement
utilitaires ou trop utilitaires.

Et enfin je me proclame pour la diversification des langues 3 enseigner, contre le monolinguisme. Et je
suis pour les langues moins répandues. Les langues moins répandues sont non seulement des langues loca-
les, je pense que cenaines langues en Europe el ailleurs ne sont connues que dans un rayon tres limité de
diffusion. 1l faudrait qu’on les connaisse, qu’elles se diffusent. Qui songe en Evrope 2 étudier, le portugais,
le danois, le néerlandais et je ne dis rien de ma langue matemelle.

Et je suis encore pour une large présence, pour le maintien d'une large présence et d’une large diffusion
des langues classiques. Ce n’est que ces jours-ci qu'on a appris par les journaux la tentative que 1’on met
sur pied 2 propos de I'étude du latin. Je maintiens que cette langue a été grandement honorée par Come-
nius qui a cu trds grands mérites et qui de ce fait a été un grand écrivain en latin, trés élégant, trés bon, trés
clair.

Iva Pychovd, Czechoslovakia:

Our timc is a time of paradoxes, of values tumed upside down. Frecdom brings hatred, democracy
awakens crime, Christian love for each other goes hand in hand with chauvinism, etc.

Language leaming and teaching values have not remained untouched; on the contrary, beside all posi-
tive influence of modem pedagogical theorics somc of the traditional values in their concept also seem
upside down. No one dares to doubt nowadays that language is a means of communication, althought it
has at least a dozen other functions as well. Strangely, we seem not (o feel any absurdity hearing the Natu-
ralists say that an adult person leams in the same way as a child. Proponents of humanistic approaches do
not even falter when saying thal a mistake is not a mistake but somcthing positive. Without hesitation a
foremost methodologist (Widdowson) declarcs that our words and sentences have no meaning of their
own, Lhal they only strive to find it. We have put up with Pit Corder’s image of the language without
grammar. Thoughtlessly we repeat Krashen’s idea that leaming has no effect on acquisition, and without
blushing we claim that a teacher should not be a teacher, that he should give up his lifelong mission of
being a source of wisdom and love, the one who invites the pupil "Veni puer, disce sapere!” Instead, he
should be only an organiser, consultant, a "fly on the wall” (Johnson-Paulston).

At this point, you may except ] will suggest we should return the upside down pedagogical values to
their normal position and start anew. However, I do not think it is possible to return to the past. In addition,
I believe with Piaget that more important than the assimilation of the external factors is the accommo-
dation of oursclves. The question can be raiscd if it is really the values of education and instruction which
arc upside down, or is il we who have made a cartwheel?

On the one hand we preach about the learner-centred instruction and or the other we face our students
with various techniques and procedures mostly without knowing their feelings or opinions about them. Do
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they gain from pairwork and groupwork? Do they really enjoy solving jigsaw reading problems or do they
take them up only (o please their teachers’ caprices? Nunan (1988) quotes the rescarch which found that
only 10% of adult leamers found role-piay, games, problem-solving tasks, ctc. useful, while 40% preferred
grammar excrcises and structured class conversation. Isn’t the human sometimes lost amidst all the techni-
ques of our “superleaming” enterprise? Wouldn't Comenius® "workshop of humanity” do a better job?

In any case, in my opinion, onc of the assumplions of language leaming and instruction in the 21st
century should be:

1. The study of our students’ opinions, fcelings and reactions to instruction,
2. Making them accommodate themselves to generally beneficial procedures, and

3. Taking into accont the students’ in evaluating syllabus design, currila development and selection of
suitable tcchnigues.

1. The study our students’ opinions, feelings and reactions to instruction
2. making them accommodate themselves to generally beneficial procedures

3. taking into account the students evaluation in syllabus designing, curricula developing, and making a
selection of suitablc techniques.

Edward M. Batley, Great Britain:

To sum up what has becn said. Doctor Khruslov gave us a wide variety of concepts. First of all there
was the enrichment of, from the western point of view, different languages and cultures that are now
coming forward. But the most important was the question of language policies, and within language policy
the question of choice, a very important essence of toleration within policies. The other point that he raised
was the question of appropriateness of language materials. When they are so obviously out of date they
not only do not serve their function, but they can cause far more problcms and misunderstandings than the
intention of learning a language.

Then Mr Mé&stan referred to the Czechoslovak scene as well. He touched on a very important aspect of
European education in the future. That is the question of what we will call the "less widely spoken langua-
ges” which is touched upon by other speakers, 100. This is a very important aspect of policy. One begins (o
wonder whether the framing of policies in the future should not take on board a concem 10 leam not only
those languages where there is a common belief that they are going to be in a very narrow sense "useful”,
but out of sheer interest and motivation to learn the less widely spoken languages, because that would be a
Very important contribution to mutual understanding throughout Europe.

_ Klaus Onhrt gave us details about class size. We all know that when it comes 1o language leaming, the
Stze¢ a crucial factor because it relates to methodology, the relationship between the teachers and the
leamens, particularly when language is being used in those classes. And we have no solutions to that. But
T think Kiaus was thinking under the umbrella of what I would call the economics of language education.
Because economic factors and they have to be bound up with the efficacy of language education, too.
Kiaus® words reminded me of Professor Szépe's point this moming that education is a facilitator of
leaming, a very important perspective.

M Perini was quoting from Comenius, a statement that might be a litile controversial, "We teach only
Whm. we think our leamers can understand”. He also pointed out the rights of the learner, and diversi-
Fication of languages taught. Diversification of languages - yes, but these are two poles of the same aspect
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that really will have to be scen side by sidc with each other. Mr Perini also madc a special plea for classi-
cal languages, Latin in particular. And I think under the umbrella of Comenius that is, of course, entircly
approriate.

Mrs Pychovi gave us a very healthy readjustment that we should not forget the importance, and speci-
fically the normal importance, of the role of language teachers whether we are facilitators, whether we are
flies on the wall, or whether we are facing pupils in the traditional setting. That role, I think, is very
important. Mrs Pychov4 identified what [ would call the universal values of education that were just as
impontant in the 15th and the 16th century as we hope they will continue to be important in the 2 1st centu-

ry.

Rolf Schiirer, Switzerland:

1 would like to try to define a very simple notion of usefulness of Comenius' teaching to the language
teaching world in the 21th century. There are two ways of looking at it. One is, what central issues we
might have to base on, in the 21st century, and I would like to mention three. The first one actually
concerns the identity of people. A lot of people today are not sure any more where they belong, to whom
they belong, and I think language plays a very important part in that contexL The second issue is compe-
titiveness. It is not "a friend - an enemy", but very clearly we live in a world which is very competitive.
And languages today are also to gain compelilive advantages. The question is to what extent do we as
language teachers add and help 10 remain competitive, and to what extent do we want o play that part
now. So the second big issue is what contribution could the language world have in relation to this very
complex question of competitiveness of individuals, individual groups, when we observe countrics against
other countries, etc. The third major issuc is quality of life. What does really matter to us, to teachers, to
our students, to all of us, when we all live together in the world of today. I think the question needs 10 be
asked: how can the language teaching world contribute to enhance the quality of life in the 21st century?
In this context we cannot only look a1 Europe, so I work for an organisation which is called Eurocentre. ]
believe we have look very far beyond Europe: a sub-issue of this life is the North-South dialogue. And
here is the question again, are the rich people going to help the poor ones, or vice versa, and to what
extent. If they do, are they going to los¢ competitiveness, or are going to gain it. Supposedly, the language
teaching world will look at all these issues, and all concentrates on one question: how can we contribute to
make things better. Now in relation to this I would like to mention another aspect of usefulness which is
very often everlooked and which also brings along competitiveness. It is the question who are the actors in
the language teaching theory. I work for a private organisation, so I cannot agree with Doctor Lee when he
says that we should primarily look at the state system. | am sure I agree with him on many other issues, but
not on this one, that the system is inevitable because of resources, only if we teach some languages, maybe
one, maybe two foreign languages. But as we all know, there are many many more other languages. So
some provision, which is going to be very important, must be made for the lesser taught, lesser spoken
languages. And from that follows for me the next thing about contribution. It is the question of what is the
coniribution of each player in the language trade. There are distinct differences what the public sector, for
example the primary school, should do, what sccondary schools, universities, and other places in the future
can do. I think the question necds (o be answered whal is it that every sector actually contributes. All these
questions have to be answered so that might have a necat future, because there will be no support, for the
language teaching world there will be no resources.
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Teresa Siek-Piskozub, Poland:

I cannot look at the 21st century from the perpective other than from that of a Pole, although the
perspective may be also casily adopled by representatives of other countrics. For us the 20th century has
not yet finished. And it is not important that it is only eight years ahead and then we will inevitably have to
face the 21st century. Before we enter the new century we will have (o give oursclves answers to very
fundamental questions. Does the idea of patriotism, so valuable to us. necessarily conflict with the idea of
international coexistence and cooperation in various sphercs of lifc? Is it more important for us to retain
national identity which at present seems so significant for obvious reasons? Or should we accept pluralism,
not only in terms of philosophy of life, but in terms of culture and language as well? Without answering
those fundamental questions we would not be able to set goals for the education for the 21st century. I can
only hope that there are cnough wise men and women in our country, and language teachers will surely be
among Lhem, lo promote multicultural approach to education, to promote multilingualism. It is basis of
international cooperation. Otherwise we may delay our entering the family of cooperaling countries. Some
first steps have already been made. Our language syllabi are offering various language courses in place of
just onc imposed language. At the primary and sccondary level these are European languages; at the
university level, these are world languages. However, I am aware of the fact there are ghosts from the past
which come and haunt us. I believe that we can fight them off and I look into the future with hope. Aficr
all, there were times when Poland was well-known for her tolerance and her rich culture due to the multi-
ethnic population of the those times. And it was for this reason that Comenius had chosen Poland as one of
his refuges.

Eva Tandlichové, Czechoslovakia:

1 will start my contribution with Comenius’ idca, when he tried to achieve peace of the whole human
race through harmony and cooperation and by means of a well-acquired mother tongue. If the idea of a
well-acquired mother tongue together with the acquisition of general knowledge about the world and the
things in it are a starting point for leaming and teaching foreign languages, I see it as the first step to do so.
if a pupil is able to express his idea in his mother ongue, as well as his outlook, his attitude to life, he
would probably have problems with the acquiring of a forcign language. The teaching of foreign languages
will in the 21st century stay as one of the main tasks because of the many changes taking place in the
world that we witness now. Language is the means of communication to exchange idcas and knowledge -
the task will be 1o teach the language poeple speak and understand. One agent that helps in doing so will
be the teacher, a good teaching aid, and including one, a good textbook. A textbook which respects the
studenis’ goals, requirements, principles of gradation and appropriateness. But even a textbook cannot be
written, cvaluated and used properly if there is not a teacher to do so. That is why I find a top priority of
the future (0 prepare and constantly educate foreign language teachers. Teacher training should probably
concentrate on finding effective means to prepare teachers who would respect the leamer-centred principle
in the classroom, who would respect Comenius’ appeal on teaching through sentences in order 10 achicve
affeclive development of foreign language skills. And finally, who respect the idea that a foreign language
is best leamt under high motivation, and without fear, pressure, marks, testing, and so on. In close
connection with corresponding methods and techniques resembling as much as possible the real-life situa-
tions and with due to students’ sccond language standards. Teacher training should make not only teachers
but whole society aware of the necessity of permanent education and constant improvement of their
linguistic knowledge together with their theoretical knowledge. And predominantly we should remind
them of the fact that a foreign language teacher can achicve good results only if he is fully involved in his
Subject, loves his profession and loves children. Then our goal, lively and appropriate communication in
foreign language teaching, can be achieved together with Comenius’ message, calling for constant study
and improvement of teachers” profession and skills so much needed for the future.
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John LM. Trim, Great Britain:

I do believe in the interdependence of all the measures we take within the educational system. Any ond
very progresive measure can be viciated if it is inserted into the rest of the system which is inconsistenj
with it. So it is very difficult to find one thing to concentrate upon. I supposc the most important thing i
the deepening of our fundamental understanding of what communication is, of processes in human bein,
when they take part in acts of communication and what it is we have 1o do to enable people to take part i
acts of communication, what wc have 10 build up in them to make them elfective communicators. Parti
cularly in languages to which they can give only a limited amount of time after they have acquired theiy
own mother tongue. And then to sec this knowledge made available, accessible 1o practitioners of all kinds
and o those people who determinc policy, Lo those who carry out policy, and 1o the leamers themselves. |
would very much like to see us accept Comenius’ dictum that man is a leaming animal, and that learning
continues on a life-long basis. I would like to see us consider what particular contributions to tha lifc-long
process our various institutions can make, contributions appropriate to the various stages of development
of the people who pass through it. I would like to see a gencral agreement in society that communication ig
indeed fundamental to human existence. And that we are living in a world in which the range of commu-
nication and the density of communication is rising and where peoplec who are not cffective commu-
nicators will find themselves increasingly marginalised, whether the world is compelitive or cooperative,
or both. I would like to see this take placc in an atmosphere in which we are more and more free to inte-
ract, 10 pool and share our knowledge and our experience, and to assimilate into our own traditions and
practices what wc can find fruitful in the work of other people. Where we can make what we can do the
results of conscious reflexion and decision rather than the mechanical acceptance of dogma or of a dead
tradition. And | would like to see that spirit of [rec¢ interaction and cooperation widespread among different
peoples and also among all the various divided intcrests in our societies. So it is really that we work out
seriously and in increasing dctails the implication of being involved in a profession to which commu-
nication is central.

Edward M. Batley, Great Britain:

I shall be most brief in my summary of what has been said. I think it is all characterized by a greater de-
gree of reflectiveness and intuitivencss, the notion of concern for identity, not just individual identity, but
identity of nations, identity of pcople, identily of languages, which is touched upon by ty Rolf Schirer and
by Teresa Siek-Piskozub, too. The question of patriotism, the love of one’s country, when does it become
a vice and al what stage it is a virtue. How are we going to cope with the facts of competitiveness. I think
what Roif Schérer is pleading for is a kind of humanc and human, humanized competitiveness that is going
to be important for the future. He put the important question of the quality of life. If we arc leaming
languages, how does leaming contribute to the quality of our individual and of our social life. We were
reminded also about the North-South divide: that is not only an economie problem. That is one that brings
along another theme of what speakers have said, namely, neighbourliness. It is interesting that at this
conference we arc talking within the Christian tradition, in terms of Comenius, and notion of neighbouri-
ness, leaming the languages of one’s ncighbour, looking at the material divisions that could divide
neighbours. It scems that the moral issues of language teaching are becoming a central issue for us.

There is onc point that Mrs Tandlichova made very modestly, but it is very important. [ think it is high
time¢ we speak of the high motivation of the leamer. Motivation, of course, is going to continue to be a
very important criterion for the successful leaming.

John Trim’s remarks at the end were beautifully shaped in reference 1o the interdependences, remi-
niscent of Leibniz’s monadology and, of course, of Comenius’ sense of a harmonious world. I am surc that
is the world for which John Trim is pleading.
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Irena Srkalovd, Tschechoslowakei:

Ich wollte nur sagen, oder fragen, was die Anwesenden davon denken, dass jetzt an der Zeil ist, eine
neutrale Sprache zu suchen, damit wir nicht so viel Zeit verlicren um andere Sprachen zu lemen,
wenigstens fiir die Mehrheit der Menschen. Natiidich wird die Rolle der anderen Sprachen auch wichtig,
damit man auch die Kultur erlemt. Man sollie sich doch nicht anglizisieren lasscn. Das is doch ein sehr
strenger Einfluss.

John LM. Trim, Greal Britain:

1 just wonder how radically we should be thinking if we arc thinking of the next century. All the big
changes are unforeseen. Had we been here five years ago, would we be foreseeing today? I just threw the
idea out. And is the best way of preparing young people to communicaie in the modem world to put them
in the four walls of a classroom with the teacher, with an expert in just one language?

Edward M. Batley, Great Britain:

1t is probably time to draw this meeting to a close. Before I do so, what struck me forcibly is that there
been somcthing missing in our contributions. Among a number of things, in a way, computers have not
been even mentioned. Highly significant, I think. The concems that seem to affect members of the panel
and members of the audience, 100, are much more to do with humanity than to do with technology. And [
think the absence of reference to computers is itself highly significant.

Ich méchte Thnen allen fiir Ihre Aufmerksamkeit und fur Thre Geduld danken. Danke schén. Thank you
very much.

(Transcribed and edited by Jelena Hlavsov4 and Josef Hendrich)

STYLISTICKY ROZBOR JAZYKA WINSTONA S. CHURCHILLA
JiFi Nosek

Slovesné dflo Winstona S. Churchilla nenf beletric, ale prozaicky sloh blfzky novindfskému jazyku
hovin na vysoké, kultivované Grovni. Je 1o jazyk prakticky sdélny a pfesv&dtovacl. Tento rozbor je zalo-
Ie:n na sonddch z Churchilovych spisi: A History of the English speaking Peoples, 4.dfl, 1958, My Early
Life, 1948, The Second World War, 5. dfl, Closing the Ring, 1952. Zkoum4 stylisticky relevantnf lexik4ln(
prostfedky, jichZ Churchill pouzil, Postupujeme strukturdlnf metodou. Podle nf je stylistika v&da selektivn(
d nenf vy&erpavajfc, ale typizujicf, otevieny systém. Gramatickou vystavbu Churchilova jazyka zde pouZ(-
Vime jako pozadi pro typizaci lexikéln{ v¢stavby. V Churchilové jazyce je ndpadni funkce adjektiv modi-
fikujfcich substantiva. V nich vede funkce hodnocenf mluve(m, jeZ miZe byt pozitivnd (a mild chief) nebo
hegativnf (the rough and tragic behaviour). Tato vyznamov4 kategorie se ddle délf na intenzitu a elativnf.
Do jiného v§znamavého pole patf{ adjektiva vnimatelna smysly nebo nevnfmatelnd, jeZ pfeviadajf, hlavng
PI’Q Svou mectaforitnost, ddle kategorie lidskosti (humanness) implikujicf lidsky faktor. Ndpadn4 jsou
pojmenovanf extrémnich, memich situacl. Viemi dosud popsanymi kategoriemi prostupuje kategorie
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kolektivnosti, implikujfcl lidské skupiny. Substantiva modifikovand adjektivy jsou vétlinou slova
francouzského nebo latinského pdvodu. Uvnitf kombinacf (valencf) lexémd majl zvl45inf postavenf bino-
midly, spojenf dvou nebo vice slovnich druhd, a to nejen substantiv, ale i sloves a adverbii. Pojmenovavaj(
situace, slavy, intenzilu, zafazenf, kolcktivnost, pofad(, zvuk. N&které¢ binomidly navic uplatiujf aliteraci.
Pfevlddajf substantiva neodvozend, afixacf odvozenych je méné. Pravdépodobn€ je jen jedno slovo, jeZ
Churchill utvofil: chapterization. Vyznamnou sloZkou stylistické stavby jsou metafory: hodnotfcf, Zivé
i mrtvé. Podle pojmenovacich polf zdc nalézdme metafory psychické, télové, situalnf, krizové, kvantove,
vynikajfc{ vykon, prostor a jeho vymezenf, nistroj, hodnota, vysoké postavenf, ndboZenské pledstavy,
pohyb, mofe, zvuk, horko (vedro, barva, stfetnutl) boj, bolest, znienf, divadlo, hudba. V Churchilovych
textech jsou Casto v téZe v&1E metafory dve nebo i vice, jedna sc opird o druhou. Metafordm se blfZ{ funkcf
plirovndn(, jeZ jsou grotesknl, nelexikalizovan4, lidovd.

Vyznamni v lexikdln( vystavb€ Churchilova jazyka jsou antonyma (opozila), opatné vyzmnamy, jeZ
vyjadfujf 1. kladné nebo 2. zdpomé hodnocenf - v tomto i v obrdceném pofadl. Jsou ze zasloupena syno-
nyma a paronyma, mezi nimi¥ je obtfZné vést pfesnou hranici. Na rozd( od synonym paronyma nesmé&fuj(
jen k totoZnosti vyznamd, ale i k pokratovanf, rozvfjen! v¢znamu. Opakovin{ nen( jen v§znamovi identita,
ale i postup uddlostl nebo rozdélenf d&je na iseky. Vypol(tidvdnf rozv(jl pojem pliddvanim dalSich
sémantickych rysd.

Tento rozbor Churchillova jazyka nenf vyCerpdvajlcl, ale vybérovy jako styl sdm, Stylisticky by nebyl
iplny soupis vfech slov ve viech jeho knihdch. Ukazujeme zde soutasng, Ze jeden a ty2 jazykovy jev (en-
tita) mdZe na sob€ hromadit funkci epiteta, binomiflu a aliterace. Kromé& 1oho miZe kaZd4 entita mft
vyznamové pfesahy do jingch entil. Jazykovy styl je systém, kier§ prostupuje ostatmf diléf jazykové plany:
syntakticky, lcxik4ln(. morfologicky i zvukovy.

ROZHOVOR S UCASTNIKY MEZINARODNf KONFERENCE
"ROMANTICKE VIZE NOVEHO SVETA"

Pfetiskujeme z4pis rozhovoru, ktery poskytli praZské rozhlasové stanici "Radio Collegium" iCasinfci a
pofadatelé konference, jeZ sc konala od 12. do 16. 10. 1992 na Karlov& univerzité. Byla organizovéna
Kruhem modemtch filologd, katedrou anglistiky a amerikanistiky na filosofické fakuli® UK, a Némcckou
spolecnost! pro anglicky romantismus se sfdlem v Mannheimu.

Za pom&émé jednoduchym a piehlednym programem, ktery tvofily pfedniSky a semindfe o Sesm
velkych anglickych romantickych basnfcfch - Williamu Blakeovi, Samuelu Tayloru Coleridgeovi, Willia-
mu Wordsworthovi, lordu Byronovi, Percy Bysshe Shelleym a Johnu Keatsovi - a referdty o nékterygi
obecnych rysech anglického romantismu, se skrgval velmi nrony z4mé&r. Hlavnim cflem bylo totiZ spojil
videcké rokovan{ o vztazich anglické romantické poezie, poetiky a filosofie ke dneSnfm estetickym,
morélnim, politickym a ekologickym hodnot4m s intenzivn{m kursem pro na$c studenty a jejich kolegy
&yl z4padoevropskych universit. Tento ojedin&ly v&decko-pedagogick§ experiment provefil neﬂ
mozZnosti rizn§ch vyutovacich metod, ngbrZ i schopnosti jednotlivich pedagogi komunikovat se stude:
nad texty, které sice na jedné strané jiZ pati{ historii, ale na druhé strané nds znovu oslovujf v dobé
nepodobné té, jeZ nisledovala po Francouzské revoluci ..

Ve studiu se setkali zdstupci organiz4tort konference, Prof. Dr. Michael Gassenmeier z Mannheimské
university, pfedseda Némecké spolefnosti pro anglicky romantismus, Dr. Mantin Prochdzka, v&decky
tajemnfk KMF a pracovntk katedry anglistiky a amerikanistiky na filosofické fakult? UK a Prof. Dr.
Martina Hilsky, vedoucf této katedry. Prof. Hilsk¢ byl poZ4d4n, aby konferenci charakterizoval:
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Prof. Martin Hilsky

J4 bych v tivodu tohoto pofadu chiél fci nékolik slov o velmi v§znamné konlferenci, kterd se v tEchio
dnech odehrdvé v Praze. Organizujf ji némeli( anglisté, z universit v Mannheimu a Heidelbergu, britt(
anglisté z university v Glasgowg, pra¥sk4 katedra anglistiky a amerikanistiky a Krah modemich filologil
v Praze. Konference je vyznamni proto, Ze jde o prvnl akci tohoto druhu na Karlové univerzit® i v Praze,
a také proto, Ze jde nejen o konferenci védeckou, ale i pedagogickou: Glasmf se ji studenti, kter¢m nasi
zahraniénf kolegové rozeslali konferenenl materidly. TakZe tato konfcrence nesestdva jenom z pfedniSek,
ale také ze semin4fd, kde se spolefn se studenty pracuje s romantickymi texty. Domnfvam se také, Ze tato
konference je v§znamnd proto, Zc sc poprvé do Prahy sjeli anglisié ze sjednoceného N&mecka a Ze jsme
mohli vyuZit praZské Karlovy university k tomuto zased4n{. Tématem konference je romantick4 lileratura
a romantické vize nového svéta. A j4 jsem plesviédlen, Ze je dobfe, Ze se tato konference odehrdvé v Praze,
jiZ z toho divodu, Ze proZfvdme pfelomovou dobu, kdy jde také o vizi nového svéta, a zdd sc mi, Ze
romantick4 literatura m4 k tomuto soutasnému stavu a problému mnoho co fict.

Spolu s profesory Hilskym a Gassenmeierem i Dr. Prochdzkou pfi§li do studia také dal$f dileZitf zahra-
ni¢ni odbomnici, ktelf se konference zGéasmili. Pat¥f k nim: Prof. Dr. Hermann Fischer z Mnichovské
university, znalec a pfekladatel poezic Williama Wordsworthe, Prof. Dr. Horst Meller z Heidelberské
universiry, odbomfk na Miltona, Shakespeara a romantickou poezii a vydavatel vynikajfcf uCebnice s nd-
zvem "Londyn - zkuSenost z mé&stského Zivota” zabyvajlcl se tématy velkomésta v anglické literatufe,
Prof. Dr. Horst Hohne z Rostocké university, odbomik na Shelleyho a Keatse, Dr. Drummond Bone,
britsky znalec Byronova dfla a dékan filosofické fakulty Glasgowské university a Dr. Michael Rees, dlou-
holety pfedseda Britské Byronovy spolecnosti a tajemnik Mezindrodnf Byronovy spolecnosti, koordinu-
jici mimo jiné i prici jedné z pofadatelskych organizacf, Némecké spole€nosti pro anglick§ romantismus.

Témto odbomfkidm byly poloZeny tfi otdzky. Prvn( z nich znfla: Na jaké rysy anglické romantické
poezie a na kterého autora se soustiedila Vase konferenénf prednidSka?

Prof. Hermann Fischer

Mij referdt se zabyval velmi dlouhou autobiografickou bdsni Williama Wordsworthe s ndzvem Prelu-
dium. Jeho titul byl "NejdtleZit&j¥ rysy Preludia”. V prvnf &4sli jsem se zabyval v§znamem Wordsworthe
jako novitora v oblasti my&lenf a poezie. Za jeho zdkladnf pffnos povaZuji jednak obrodu ndboZenského
cfién, zcela nedogmatického, zaloZeného na kontakwu &lov¥ka s pifrodou, jednak vytvofenf zcela nové
a velmi origindln{ filosofie formulované na podklad¥ jeho Zivotnich zkuSenostl od raného détstvl aZ do
dospélosti. Druh4 ¢4st mé pfednalky se potom zabgvala prave touto filosofii - filosofif pffrody, kter nenf
zaloZena ani na vignim popisném vztahu k pifrodé, s nfinZ se n¥kdy u romantikd setkivime, ani nenf n&ja-
kou ndhrazkou za ndboZenstvl. Je totiZ pokusem o kontakt a dialog mezi duchovnf podstatou Elov&ka a du-
chovnem, které Wordsworth spatfoval v pifrod®. Ve tfel Cdsti svého vystoupenf jsem se zabgval
Problémem sd@lnosti Wordsworthova mySlenf a jeho poezie v naSf dob¥, vzhledem k nadim dneSnim
Problémaim, SnaZil jsem se uk4zat, Ze jedna z moZnosti by byla pohliZet na Wordsworthe jako na "bdsnfka
zelengch”, pfedchddce dnefnich ekologickgch hnut!.

Nisledujfcf diskuse ukdzala, Ze moje skepse, pokud jde o pisobenf Wordsworthovy poezie v dne3nf
dobe, nenf opravn&n4. Ale 1o uZ jc jin4. znaln& Sirok4 otdzka, o nf2 budu hovofit pozdé&ji.
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Prof.Michael Gassenmeier

Mluvil jsem o jiném ddleZitém britském romantickém basnfkovi, Williamu Blakeovi, a 0 dvoy
sbfrk4ch jeho poezie, které se jmenujl Zpévy nevinnosti a Zpévy zkuSenosti. V prvé Cisti své plednifky
jsem odligil Blakea od jinfch romantick§ch bdsnfk® na z4kladE kontextu jeho dfla a vzd&linf. Pak jsem
picel ke hloubkovému &tenf asi Ctyf basnf ze zmmé&ngch sbirek. Soustiedil jsem se na tematiku t&chio
bésnf, zejména pokud jde o z4Zitky a zkuSenosti ze Zivota ve mést&, proZitky jednotlivch i pocity celé
populace v dob& Francouzské revoluce a t&sn€ pfed nf. Diskuse sc potom soustfedila na to, co jsem se
snaZil uk4zat do jisié miry i proti b&né¢ pfijfmanym &tenim této poezic: Zc totiZ existuje rozdfl mezi
Blakeovym piedrevolunim vid&nfm svéta, které neukazuje jinou moZnost zmény katastrofaln( situace ncZ
vnitinl, citovou pfemé&nou jedince, a pozd&jSfm ddrazem - ovlivnéngm Blakcovym nadScnim pro revolu¢nf
ideologii - na revoluci jako polilickou zmé&nu, kterd skoncuje s institucemi starého reZimu. K této budoucf
<mé&né se potom v4Zf Blakeovy nadéje.

Prof. Horst Meller

Ve své pfednaSce jserm hovolil o ndsledujfcl gencraci anglickych romantickych bisnikd a o jejich reak-
cfch na revoluci, kterd zklamala jejich odckdvdnf. Zcjména Percy Bysshe Shelley (narozeny roku 1792)
pohlfZel takto na Francouzskou revoluci, kterd skondila krveprolitim a vyiistila v jakousi novou evropskou
“dobu ledovou.” Dival se v8ak také dopfedu a pfemy3lel, jak by se lidé méli poutit z nezdan této revoluce.
Proto spatfoval zvl&§tnf povinnost basnfka a poczic v pomoci intelektudlnfm snahdm o zlepSenf Zivota lidf.
Jeho velmi zndmy a asto rozebfran§ vyrok, "Bésnici jsou nepotvrzenymi zdkonod4rci svéta,” se sice zdd
pln& nesmyslny, protoZe, jak je znimo, basnici nedok4Zf zmé&nit spoletnost, ale na druhé strané s¢ stal
inspiracf pro jeho souCasnfky i autory nislcdujfcich generacf aZ do na%eho stoletf. V pfedniSce jsem chtél
pledeviim nasiinit tento v§voj, pfi némZ se poezie stivd silou kultivujfcf lidského ducha a pom4hajicf mu
v dob4ch, kdy ztroskotaly pokusy o zlepSenf pomérd.

Dr. Drummond Bone

M4 pfedndSka je o Byronovi. Zajim4 mé, Ze ve sv€ bisnické tvorbd zacal oplakdvat velkou vé&c, pro niZ
se byl schopen hodné angaZovat - totiZ ndboZenstv( a jeho nékdej$i moZnosti -, ale nakonec sc smffil s na-
hodilost!, ndhodnost{ a rozpornosti v¥voje a byl schopen zalft jednat ne z n&jakych pevnych stanovisek
ndboZenské viry, nybrZ priv® diky pfijetf té nahodilosti a rozpornosti. To mu také umoZnilo, jak je dobie
zndmo, st4t se hrdinou politického boje v Recku. Zd4 se mi, Ze toto k n4m v dne3nf situaci Evropy zv14sté
promlouvd a nabyvéd konkréméjStho v§znamu zejména v universitnfm studiu literatury. Jde pfedevsfm
o0 ideologické otdzky s nimiZ jsme neustdle konfrontovéni a pfi jejich¥ feSeni se miZeme opiit o Byromiv
nezdvisly postoj.

Prof. Horst Hohne

Zabyvim se Keatsem, nejmlad§im z romantikd - narodil se 1795 -, kiery je pro mé& z4roveil tfm nejzajl-
mavéjiim. Diky Baudelairovi a jingm je Keats povaZovan pledevSim za basnfka krdsy a dokonalosti. J4
chei viak ukdzat, Ze existujl laké jiné aspekty poetické tvorby tohoto miadého muZc, ktery psal verSe
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vlastn€ jen Ctyfi roky. Jde pfedvifm o neobyejnou energii jeho tvorby, kierd se neprojevuje pouze v jeho
zndmych 6d4ch, nybrZ hlavng ve dvou zlomcf{ch epické basn¢ Hyperion. Jde pfedevifm o snahu napodobit
a pfekonat Miltona v této skvE1¢ vizi boha, ktery se snaZl osvobodit a pferodit v lidskou bytost.

Dr. Martin Prochdzka

Téma mé pfednaSky se Spatné piekldda do CeStiny: v angliCting znf "Coleridge's Love Poetry”, v CeSti-
né musfme rozliSovat, zda je to poezie milostnd nebo poezic o ldsce. Ve své pfedndSce mluvim o obojf
poczii vénované dvEma Z¢ndm, kieré hrily v Coleridgeove Zivot® nesmfmou dlohu: jeho manZelce, Séfe
Frickerové a milence Sife Hutchinsonové. Jde mi pfedev§fm o rozliSenl mezi tzv. romantickou l4skou,
piedstavou, klerd je pfftoma je3t€ i v naSf dob¥, a l4skou jako velice problematickym, konfliktnim vztahem
mezi partnery, kier4 je pfftomn4 v poezii romantikd. Samozfejmé, Ze romantici a zejména Coleridge piejl-
majf tyto pfedstavy o romantické ldsce, ale jejich milostnd poezie potom tyto idedlnf pfedstavy velice
vyraznym zplsobem modifikuje a napliiuje je pfedeviim tragickym obsahem. Za nejvEtS{ milostnou béseit
povaZuji Coleridgeovu 6du "Sklf¢cnost” a myslfm si, Ze k autentické ldsce, al uZ v textu nebo v Zivolé, se
romantici propracovévali teprve hlubokou depresf, neuvéfitelnou skli¢enosti. Tehdy poznali, Ze (o nejdb-
leZit&j8f, co je v lasce, je vyjft semi ze scbe a byt odpovédnf ke svétu a k tomu druhému.

Na druhou otdzku: ,,Jak hodnetite situaci ve vyuce anglického romantismu na Vadi université?«
odpovédéli zahrani¢nf hosté takto:

Prof, Hermann Fischer

ProtoZe jsem nejstar$fm G¢astnikem této konference, pamatuji si dlouh4 1éta, kdy jsem u€il anglickou Li-
teraturu, romantismus i jiné v&ci. Je pochopiteint obifiné dét strulnou odpovéd’ na otdzku, jak takovd
vfuka ovliviluje mladé lidi, jak ji pfijimajl, protoZe se jejich postoje znaén& zménily. Ugil jsem jsem
nejméné tii aZ Styli generace studentd. V dob¥, kdy jsem zafal pfedndSet na Mnichovské universit€ se mf
Studenti délili zhruba na dv& skupiny, na "sentimentdlnf’, kterym romantick4 poezie poskytovala citové
uspokojen{, a na "realisty”, pro n¢Z ncméla hlavu ani patu. Pak v Némecku nastal obrat doleva a pfifla
generace, kicrd se 0 romantismus viibec nestarala a mé&la také niSf vroveti védomost neZ ty minulé. Chtéli
¢ist prézu a modeml( literaturu. V této situaci bylo stdle obtfZn&j¥( vyutovat poczii a zejména poezii
romantickou.

Z této konfercnce m4m Gpln& jing zdZitek. Studenti, ktelf reagovali na mou pfedndSku, pffmo zadtodili
Na mou skepsi vzhledem k d¢innosti a platnosti romantického mySlenf v na¥f piftomnosti a pro
budoucnost. Proto jsem zmé&nil n4zor a doufim, %e v budoucnu se vyuka romantické poezie stane opét
n&¢im Z4doucim, n&&fm co studenti chi&jf a poklidajf zauZitetné.

Prof. Horst Héhne

~ Simace ve vjuce romantické literatury na Rostocké universit¥ vypad4 na prvnf pohled velmi podobné,
Jak 10 popsal m@j kolega, prof. Fischer. Existuje tu v3ak jeden velmi dileZity rozd(l. ProtoZe na universi-
P’ich v byvalé NDR sc v&tSinou pfipravovali ulitelé pro stiednf Skoly. byla zde literdmf vyuka vZdy
Jakymsi p4tym kolem u vozu. U&itelé se snaZili pfinutit studenty &st. Ty zajfmaly pfedevifm romdny a po-
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vidky a mé&li velké potfZe s poezil, protoZe jejich znalost jazyka prosté nebyla na tirovni. Proto se muselo
tvrd® bojovat za piftomnost romantickych textd a témat ve vyuce. Pfitom ale v Rostocku m4 bdd4n( o ro-
mantické literatufe velkou tradici. Za #ast byvalé NDR viak existoval proti romantismu ideologicky boj,
protoZe se¢ pfedpoklddalo, Ze romantismus a faismus majf spoletné kofeny, coZ konec koncd potvrdilo
zneuZitf romantismu Hitlerovou a nacistickou ideologif. Jen dlouhodobou prac! (k nfZ jsem také pFispel) se
nim podalilo zm&nit tento vyvoj a vytvolil pro pfijet! romantické literatury takové podminky, o nichZ pfed
chvilf mluvil prof. Fischer. A doufdm, Ze pokud se nidm nyn{, ve sjcdnoceném N&mecku, podalf vytvorit
opravdové romantické spoleCenstv(, pfinese ndm to viem uZitek.

Prof. Horst Meller

V Heidelbergu ucim anglickou literaturu uZ zna¢nou dobu. Vidél jsem tytéZ zmény mezi studentskymi
generacemi, kieré tu popsal Hermann Fischer. Optim4inf pffstup k vyuce a studiu romantické literatury,
zarucujfcf maximaln{ Ginek jak pro ty, kieff uf, tak pro jejich 24ky, jc pro me takovy pohled na romanti-
ky, ktery z nich ned&l4 n&jaké exotické Zivolichy, nybrZ je ocefluje jako neobyCejnd inteligentnf, nadané
a jasné duchy, kteff vidéli, co se kolem nich déje, a mé&li o to zdjem, a kteif se nestarali jen o své vlastnf j4,
nybrZ o socidlnf otdzky. Zab§vat se romantismem neznamend ¢(st pouze romantickou literaturu, ale také
dfla, které oni povaZovali za nejlep$(. Vedle antické literatury 10 by! pfedevifm Milton. Ten byl v N&-
mecku po generace opomf(jen, po celé 19. stoletf a uZ vlasin€ od Schillerovy doby vibec nezajfmal Etenéfe.
KdyZ se nyn{ podfvdme na anglické romantiky, zjistime, Ze tohoto nejvétStho anglického autora po
Shakespearovi Ize dnes ocenit jejich ofima a pomocf jejich intelektu. Ti byli blfZe k Miltonovi a daleko
vice v souzvuku s nfm. Pokud se tedy zabyvdme Miltonem spolu se Shakespearcm a s romantiky a tradicf
vychézejfcf z télo skupiny autord, dostdvame se k jidru anglické literatury, k dédictv(, které ziejmé
nepodléhd zm&ndm v dase.

Prof. Michael Gassenmeier

Na Mannheimské universit® u&fm také u2 dosti znafnou dobu. K romantismu jsem se do urité mfry
dostal teprve zprostfedkovang. Jako k mnohému jinému v Zivoté. Velice jsem byl formovan zdkladnimi
z4jmy svého utitele, prof. Fischera. Pochopit ho a spolupracovat s nfm pro m& nuiné znamenalo, Ze se
difve &i pozdéiji zatnu romantismem zabgvat. K tomu viak doSlo teprve poté, kdy? jsem del$f dobu studo-
val 18. a 1aké 20. stoletf. UZ dlouho je mi jasné, jak velkou to mé&lo pro mé& vyhodu. Zadal jsem totiZ
chdpat romantismus jako urCity prdh mezi dvéma sv@ty. Jedna v&c je, jak jiZ fekl Horst Meller, existence
téch neobylejné angaZovanych a pronikavych romantickych ducht - pochopil jsem, Ze na rozdil od
anglickych klasicistd i od pozé&jsfch bdsnfkd 18. siolet! romantiky ncuspokojuje okraSlovanf Zivota, které
mu davi lesk, a Ze se nemohou smifit s tim, Ze by poezie hrdla pouhou reprezentativn( roli, Ze by mohla
jen potvrzovat praktiky dané doby, ale naopak, Ze na jedné strané opravdu dok4Z( psdt kriticky a na druhé
stran€ nalézaj( to, co ¢em nebylo v pfedchoz( poezii ani slechu, Sir3f publikum a jazyk srozumitelny v&tS(-
mu mnoZstv( lidf. Tot€Z lze vpodstai® fici aZ o poezii 20. stoletf. Na romantismu mé pravé zajim4 tato
strdnka tfm vice, kdyZ spatfuji, jak modemf{ poczie, zejména pak jej{ "klasick4d" dfla, se pokou$f znovu
definovat naSe problémy a nasi identitu ve sporu - a n€kdy hodné vyostfeném - s romantickym bésnictvim.
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pr. Drummond Bone

V roce 1968 jsem studoval v Oxfordu, patffm ke generaci osmaSedesdtého roku. Tehdy uZ patiil onen
odpor k romantismu, o némZ se tu mluvilo, zcela minulosti. NezaZil jsem tedy vlastn& dobu, kdy by
romantick poezie nebyla zdkladnf &4sif universitnich osnov. Od roku 1968 do3lo v prvnf fadt k teoretizaci
literdmich studif pod francouzskym nebo spfSe americkym vlivem (Ci jeSt 1épe francouzskym vlivem
zprostfedkovanym AmeriCany) a romantismus, napfiklad Shelley. byl v popfedf z4jmu tohoto teore-
tizovan{. To také zpdsobilo, Ze romantismus byl centréln momentem v diskusich o tom, jak by m&lo vyso-
kolkolské studium literatury vypadat. V pozdéjsfch letech se objevily reakce proti bisnfkdm poklddanym
dosud za klf€ové anglické romantické autory, takZe ne ddvno jsme si zatali pod vlivem toho, co bych ted’
neplesné nazval feminismus nebo “post-feminismus” (nedomnfvdm se Ze je to potfeba néjak pliliS poli-
ticky zkoumat), v3fmat bésnifek, které Zily v (é10 dobé, napl’. Felicie Hamonsové nebo Charlotty Robinso-
nové, které doposud nebyly souCdst{ kdnonu romantickych autorl. Dncs se na ty "velké" romantické
bdsniky divame skeptiltéji. To viak neplatl o romantismu jako kultumfm hnutf.

Ttetl otdzka se tykala hodnoceni konference a jejiho priibéhu:

Prof. Horst Hohne

LetoSnf rok - 1992 - je vskutku "annus mirabilis”. Konalo se v ném mnoho konferencl o Shelleym
a o romantismu potfnaje Ischil v Itdlii, pfes New York, Wales (v mifst&, jehoZ jméno nedokdfe Z4dny
kontinent4ln( Evropan vyslovit), Rostock, mé univerzitn{ mésio u Baltu, - nynf jsme v Praze a ddle poje-
deme do Rfma a moZn4 jeSt¥ na dal¥f mista. To jc opravdu senzafnf rok pro Shelleyho a ostatnf anglické
romantiky. Tato praZzsk4 konference, kterd se konala pouze tgden po na¥f v Rostocku, je moZn4, pokud to
miZeme Mci bez srovndvdnS s jingmi, viibec nejdbleZitéjs{. Je tomu tak proto, Ze tady, pifmo ve stfedu
sjednocené Evropy, nachdzf skvelé misto, pfiingnim naSich milgch a schopnych hostiteld a dfky cclkové
atmosféfe, plftomnosti Mozarta a Kafky. Referdty a diskuse, kieré jsme dosud slyScli, ukazujf, Ze zde
probh4 n&co, na¢ mohou byt na$i praZ¥f hostitelé hrdf. Doufime, Ze v tomto duchu budeme moci pokra-
Covat ve sjednoceném Némecku i ve sjednocené Evrop? navzdory viem nebezpedfm, klerd viude vyvsti-
vajl.

Prof. Horst Meller

Pro m& znamen4 setkdnf romantickfch badateld z nékolika riznych cvropskych stdtd pffleZitost, pfi
n(Z miZeme srovnat zpdsoby, jimiZ reagovali romantici na poznanf, Ze se spolefensky experiment nezda-
fil, stejné jako pledtfm Milton vyjadfil své stanovisko k revoluci, kterd nevySla. Nynf se nalézdme v situa-
ci, kdy, poté co se nepovedl velky cxperiment 20. stoletf, mZeme konetné docenit radu, ji¥ ndm pfipravili
romantici. Srovnat zku$enosti z (€to situace u rizngch ndrodd je jedinen4 pifleZitost, kterd se nim zde
nabfzf. A j4 si myslfm, Ze jf tato konference vyuZ(vd. Z obecngch i dfiéfch problémovgch okruhd, o nichZ
miZeme nynf debatovat, jsou to napf. otdzky ki(Eovych pfedmanl v universitnfm studiu anglické literatury,
dile je to rozd@ny pribéh recepce jednotlivych romantickgch bdsnfkd v riznych zemich. Nevime mnoho
0 tom, jak¥ mé&l Wordsworth, Byron nebo Shelley u vés osud, jak byla jejich dfla pfijfm4na. Chtéli bychom
se vice dozvEd&t, co si jiné ndrody vzaly od anglickych romantikil, kam smé&fovaly ony rozdilné procesy
Plizpisobovanf a osvojovén( a co se z nich mdZeme naucit.
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Prof. Hermann Fischer

Jako vichni jsem i j4 hlubocc vdEfny t&m, ktelf tuto konferenci umoZnili a zorganizovali. Chug}
bych také vyjadiit své dfky studentiim, ktef{ s¢ zicastnili. Jc nemoZné oddelovat studenty praZské universi:
ty od némeck§ch: pravé hlavnfm pifnoscin této konference je fakt, Ze velkeré rozdfly mezi ndrody zlstaly
za ndmi a vznikla tu Zivouc! vize nové sjednocend Evropy zahmuijlc( jak ty zemé, které byly dosud zvany
“z4padn(", tak i ty, jimZ se Ikalo "vychodnf" a které jsou dnes pffmo ve stfedu Evropy. Usplch této konfe-
rence je bezpochyby neoby&ejny; mé zkuSenosti ze setkdnf naSf Byronovské spoletnosti se d4 pfirovnat
k rozSitujicim se kruhdm. Zafali jsme jako velmi mald skupina zdjemct organizovat v N&mecku konfe:
renci 0 Byronovi, ale jiZ zde nés provézelo skvélé prdlelstvf naSich anglickgch kolegd. Ti z nich, ktclf jsou
zde ptitomni, jsou dlouholetymi pi4teli naSf spolegnosti. Toto je samoziejmé ten nejlirSf kruh a vSechna
naSe setkanf zde majf néco spoleéného. Zatimco na celostdtnich konferencich tpf studenti, pokud jsou
viibec pHitomni, ckonomickym tlakem trthu s pracovnimi mfsty, zde jsou naopak podmfnky pro vznik
dobrych, pféiclskych kontaktd. Je to opravdu veliky GspEch.

Prof. Martin Hilsky

M{tj dojem z dosavadnfho priib&hu konference je velmi pifznivy, a to hned z nekolika divodd. Konfed
rence, zd4 se, pourvzuje v§znam romantismu pro 20. siolctf, pro modeml literaturu, pro dobu. kterou dnesg
proZfvame. Ale j4 bych cht&l Fci n&co jiného: Zd4 sc mi, Ze na této konferenci vznikla ona atmosféra, kter§
je jedineCn4 a neopakovatelnd, atmosféra duchovniho spoleénstvi, kleré pfekratujc hranice a zd4 se mi, 2e
patifme do Evropy. M#l jsem poci. Ze na této konferenci nevstupujeme do Evropy, ale 7e v Evropd
jsme - v duchovnim smyslu. A jedt& jednu v&c bych chtdl fici: Velice si cenim toho, Ze tato konference
nijak neskryvé rozdfinosti ndzort, Ze jejf promluvy jsou pluralitnf, nizorové stfety jsou zcela b¥né. Ulast
studentd je nepochybné pozitivnim rysem celé akce. Velice rdd jsem slySel to, co ffkal pan profesor
Hermann Fischer, jak tato konference pozménila jeho kultumf pesimismus a musim ffci, Ze pokud na
védecké a pedagogické konferenci dojde k této vzdjemné vymeén& ndzord a k této, fekl bych, modifikaci
postojl, pak tato konference spinila svij dfel. S4m mohu fci, Ze mé& tato konference jist® poznamenala
a pozménf 1aké napitklad mdj osobni pifstup k udenf anglického romantismu a k prezentaci anglickych
romantikd v Praze.

Dr. Drummond Bone

Velmi zdravd véc na té1o konferenci je pfedevifm - jak uZ fekli n&ktelf m{ kolegové - plitomnost
studentd z nejriznéjffch zemf. Ddle je to absence trznich tlakd, o nichZ se uZ zminil kolega Hermann
Fischer. Tyto tlaky moho v mezindrodnfm mé&fftku negativné ovlivnit vyménu ‘nformacl, i kdyZ ji n€kdy
moho naopak povzbudit. Konetné je to prostfedf. které ndm v Praze vytvolili nai hostitelé. To ndm
umoZnilo chovat se pfirozené, poctivé a vstffcn - zpsobem, jenZ nenf vZdy b&2ny na konferencich o ro-
mantismu. Neméli bychom také zapomenout, Z¢ romantismus, kiery byl jist® celoevropskym hnutfm, byl
také v mnoha ohledech pivodem nacionalismu, jenZ pietrvavd dodnes. Myslim si, Ze je to dobfe, Zc na této
konferenci jsou rizné nérody, Ze naslouchdme rizngm hlasém. DileZité vSak je, Ze tyto hlasy, ty to rozdfly
jsou Castl néfeho vetStho, jsou identifikovdny a pfipouSi¥ny. ale zdroveil t vytvalejl jednu akademickou
obec. Myslfm si, Ze tato konference se vyznacuje skvélym smyslem pro Lakové spoledenstv(,
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prof. Michael Gassenmeier

Mus(im ffci, Ze jsem vdm, pane profesorc Hilsky, chv(li z4vidél, Ze mdZetc na zhodnocen! této konfe-
rence pouZlt ¥edi. které viibec nerozumim. Chtél bych také mluvit fef, kierou vy nezndte. Pro o tom
mluvim? Konference m4 totiZ také ddsledky, které majf hluboky citovy v§znam, o nichZ se 1épe mif ne¥
novolf explicitng a do podrobnostf. Je velmi obifZné Hci, co jsme zde dok4zali. Co neobyfejné obdivuiji. je
mimor4dnd angaZovanost na strané hostiteld a zejména to, jak zorganizoval a uvedl celou véc do pohybu
Mariin Prochdzka. Diky nému se konference uskutetnila. Pfed dv&ma lety to byl jen takovy momentAlnf
népad. kiery jsme dostali, kdyZ jsme sed&li spolu u piva po poslednf z konfercncf nalf spole€nosti. Pro mné
je to opravdu velky zdZitek byt pfitomen nétemu, co plivodng bylo pouhou utopif, jakousi chvilkou extdzf.
Je to neuvefitelné, Ze sc to podafilo. A pokud jde o romantiky, byli to vZdy na jedné stran® optimist¢ a na
druhé skeptici. Nenfl mezi nimi taktka 24dny, kdo by nekol(sal mezi nad&j(, Ze se v&ci dajf uskutefnit, a o-
pavami, Z¢ se to nikdy nepodalf. Cht¥l bych skongit takto: Z v&deckého hlediska miiZe byt visp&ch nasf
akce pouhou mamou nadéjf. MidZe se viak tfm podstatné zlepSit komunikace mezi nmi.

Dr. Martin Prochdzka

To. co zde pfed chvilitkou fekl prof. Gassenmeier, je hlubok4 pravda. Tato konference se zrodila
skue¢né 7 takového momentdlnfho rozhodnutf a jako vicchna momentélnf rozhodnuti nese stopy urdité
autenti¢nosli. Autenticnost, s kterou jsme na této konferenci pracovali, organizovali ji, se potom promitla
i do urtitych potiZf, které jsme méli pfi jejf rcalizaci. Uskute¢iujeme tento podnik v rozpadajlcim se stité,
kde nic nefunguje. TakZe ani naSe organiza®nf struktury nemohly fungoval tak, jak jsmc si pfedstavovali.
Ale pfesto jsme pfistupovali k naSemu idkolu s nejvétSim zaujetim a s takovym romantickym optimismem,
vitou v to, Ze se d4 uskutecnit n€co nemoZného.

Na z4dvér poloZilo Radio Collegium otizku o historii a soutasné &innosti Britské a Mezindrodnf( Byro-
novy spoletnosti jejimu z4stupci, Dr. Reesovi:

Dr. Michael Rees

Byronova spole¢nost byla zaloZena v Lond¢né& na pamét lorda Byrona, zhruba 50 let po jeho smrti,
roku 1876. Tehdy bylo rozhodnuto, Ze bude pfipominat pfedeviim Byrondv boj za svobodu feckého ndro-
da., v n&m2 poloZil svij Zivot. Velké byly pfedevifm oslavy stoletého vyrod{ basnikovy smrti, kieré
Spole¢nost tehdy uspofddala. Pfed druhou svétovou vdlkou viak spole¢nost ukondila Cinnost. Obnovila
ji aX roku 1970. Roku 1973 vy3el poprve Byron Joumal, rofenka spolecnosti, jejfZ védeckym redaktorem
byl vice neZ deset let Dr. Drummond Bone z Glasgowské universily. Spolenost se stala velmi rychle
Mezindrodn{, protoZe Byron je nejintemaciondlngj¥f nejen ze viech romantikd, nybrZ i britskych spiso-
Valeld. Dnes mime &leny ve tficeti zemfch svEta. Vznikly i rizné dcefinné Byronovy spolefnosti,
Rapifklad tak, kters byla zaloZena v Mannheimu a pozdé&ji se vyvinula ve Némeckou spolecnost pro
anglicky romantismus. I v jingch zem(ch, kde nebyly podmfnky na zaloZenf dcefinnych spoletnostf, mme
despott své mistnf 24stupce, napifklad zde je to Dr. Martin Proch4zka, pfekladatel Byronova Manfréda
2 organizdtor 1éto konference. Obnovend Britskd Byronova spoletnost, kterd trvéd v této podob¥ jiZ skoro
Wadvacet let, pof4dd ka2d§ rok slavnosml ob&d ve Snémovné lorddi na pamér fedi, kterou mlady Byron
Prongs| na obranu vykofistovangch déinfkd z Nottinghamu. Pof4d4me plednaSky, koncerty a dokonce i pu-
van( k Byronovu hrobu v centru Anglie, poblfZ Nottinghamu. V roce 1988, u pfileZitosti dvousetletého
V§roé{ Byronova narozenf, vznikla dokonce nale dcefinn4 spoletnost ptfmo v srdci Anglic, v rodinném
_sfdle Byron(, Newsteadském opatstvl. B&hem jednoho roku zfskali vice neZ 200 ¢lend. I v jingch zemich
Jsou velmi aktivni Byronovy spoletnosti. Napfklad americkd m4 velmi dobrou akademickou povést,
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odbocky mame nynf v Austrélii, v Japonsku. Mezindrodn! ¢innost se kaZdorofng soustfeduje na dv€ hlavy
uddlosti. Jednak je to série kaZdoroZnich literdmich putovinf po Byronovych stopich. (Zndm4 je jeho
cesta, kterou podnikl jako mladg do Portugalska, Spangliska, na Maltu, do Albanie, Recka a Turecka. Pg
rozpadu svého manZelstvf musel pak odejit do exilu a pobgval v N&mecku a Svycarsku, aZ se nakonec
usadil v It4lii, kde strdvil sedm let pted svou poslednf cestou do Recka, kde poloZil Zivot v boji za svobo-
du.) Byronovsk4 putovinf se jiZ konala ve viech t¥chto zemf, s v§jimkou Turecka, kde jak znimo Byron
pleplaval Hellespont &ili Dardanely. Ale i tam s¢ pifStl rok podfvdme. Konali jsme v3ak i jiné z4jezdy:
napl. "Byronova Amerika", do zemé&, kde m&l bdsnk znacng vliv, "Byronova Pafz", do m&sia, kam se
nikdy nedostal, ale pfesto tam zanechal stopy, nebo “Byronovo Rakousko,” do stdtu, ktery nendvidé],
protoZe RakuSané utiskovali severnf Itdlii, a dokonce i "Byronovo Rusko”, protoZe basnik mél znaény vliv
na mladého PuSkina. Dal¥f ud4lostf, kterd se kond kaZdorotné, jsou byronovské konference. Ty se konaj(
od roku 1974 aZ do leto§ntho roku. Prvnf se uskutetnila v Cambridgi a zabyvala se Byronovym vlivem na
evropské my$lend. Dal3i se konaly v Recku, v Lisabonu, tam byly hlavnfm tématem Byronovy pouti v lite.
ratufe i v Zivotd, v Delaware, v USA, se miuvilo o Byronovych soulasnfcfch, v Salzburgu se hovotilo
o0 Byronové poezii a politick§ch ndzorech, na Malt€ byl tématem Byrondv vztah ke StfedomolH, v Israeli,
v dal§f zemi, kam se Byron nikdy nedostal, se rozebfral Byrondv vztah k Bibli, v Bendtkdch se mluvilo
0 jeho vazbdch k ben4tské kultufe, v Cambridgi roku 1988 pti oslavdch dvouset letého v§roli narozenf se
rokovalo na téma "Byron klasicista a romantik”. V Pal{Zi v roce 1989 §lo o Byroniv vztah k Francouzské
revoluci a loni jsme hovofili o Byronovi a Vychodu. PIE( rok se opét vracime do Anglie, bude to jakysi
ndvrat k potdtkim: pdjde o 1éma "Byron a Evropa, Evropan Byron". A touto poznimkou bych cht#]
skontit.
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PRAHA:

10.

11

12,

16.

17.

Zpriva o dinnosti Kruhu modernich filologh pi CSAYV za r. 1989

20.3.

29.3.

6.4.

17.4.

24.4.

26.4.

15.5.

22.5.

295.

16.10.

19.10.

26.10.

18.10.

9.11.

Pfednd¥$kovid ¢innost

PhDr. Josef Hendrich, CSc. a PhDr. Jarmila Mothejzfkov4, CSc.:
»Vyuka cizim jazykdm ve sv&lovém kontextu*

Prof. dr. Miguel Casas
~Aspeclos lexicograficos de la interdiccion lingufstica*

Dr. Peter Zajac, CSc.
~Motiv trdvy u Bertolda Brechta*

Prof, Yves Velan
»Z vlastnich d&*

PhDr. Milan Tvrdik, CSc.
wSvycarské litermf situace po roce 1945"

Prof. Dr. Dr. h.c. Franz Stanzel
~Dal3{ dvahy o Teorii vyprdvéni*

Prof. William Rosen a prof. Barbara Rosen
wStates of power: current London productions of Shakespeare’s plays*

Prof. Dr. Gybrgy Szépe
.Language policy issues in Burope for the period after 1992

Prof. Dr. Christer Lauren
.LSP Acquisition and the Explicit Knowlege of LSP**

Prof. Susan Tomsonovd, M.A.
.ESP and Discourse Analysis: A Fruiful Interrclationship™

Doc. Dr. Frantiek Singule, CSc.
,.Teorie vyudovan( cizfim jazyktm*

PhDr Jifina Smntkov4
..Gaston Paris /Francie/ a feskd filologie, k 150. vyrolf narozenf™

Prof. Dr. Hans Wellmann
.Die Umgebung, des Wortes und ihre Derstetlung im einsprachigen
Worterbuch™

Doc. PhDr. Jiff Nosek, DrSc.
~Kategorie urfenosti /Clern/ a pomocn4 slova v jazyce*

PhDr. Vlasta Strakov4, CSc.
,.K metodologickym otdzkdm kontrastivn{ gramatiky*

PhDr. Gabriela Veseld, CSc.
+PraZsky roddk, prozaik Leo Perutz /1884-1957/

Prof. Roderick Lyall
. The Politics of Robert Bums*
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18. 1311
19. 1.11.
19. 2011
20. 14.12.
BRNO:
1. 133
2. 153
3. 233
4. 303
5. 303
6. 194
7. 254
8. 175,
9. 185
10. 10.10.
1. 1212,
OLOMOUC:
1. 282
2. 143,

Doc. PhDr. Ludmila Urbanov4, CSc.
Lingvistické charakteristiky anglického konverzaZnfho stylu*

Prof. Dr. Michael Gassenmeier, M.A.
,.LLondon symbolizing the hopes and beliefs of the *Whig dream ™

Prof. Stanley Wells
,.Nové vydénf dita W. Shakespcara v Oxfordu*

Luis Roberio Choy
.El espatiol en America"

Doc. Dr. Hubert Lenguer
.Die Osterreichische Literatur der 80er Jahre*

Dr. Jarmila Mothejzfkov4, CSc.
. Vyuka cizim jazykdm ve sv&tovém kontextu*

Prof. 1.P. Winner
..On Semiotics of Culture*

Doc. DrSc. Hans Enter
»The Role and Place of Grammar in English Language Teaching'

Prof. Dr. Miguel Casas
Slovensk4 synonymie - lexikdlnf pozndmky o v¢voji alquilar/arrendar.*

- Prof. Dr. W. Zach

.Blessing and Burden. The Irish Writer and His Language™

Prof. Dr. h.c. F. Stanzel
wSccond Thoughts on a Theory of Narrative™

Prof. Dr. Bemnhard Gajek
.Bettine von Amim. Von der Romantik zur Sozialen Revolution*

Enid Gajek
Bettine und Goethe

Prof. Dr. Bemhard Sowinski
~Die Entwiklung des satirischen stils bei Heinrich Bll**

Dr. W. Kraus
.Wien als Literatursstadt*

Dr. Michacl Berger
,Joscf Mithlbergers Schafen in den 30er Jahren*

Doc. Dr. Jiff Latal, CSc.
.-Hravy Montaigne*
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3. 283 PhDr. Josef Hendrich, CSc.
Mezindrodnf federace u€itelt Zivych jazykl a souCasné problémy
ve vyul. CJ ve sv&ta*

4. 283 Russel Harison, M. A. Ph. D.
Poetry and the working class: the later poetry of Charles Bukowski"
5. 264, Prof. Dr. Dr. H: CF:Stanzel
A theory of narmative™
6. 10.5. Prof. Dr. Emil Skdla, DrSc.
,V¥voj bilingvismu v Ceskoslovensku*
7. 14.11. Prof. Roderick Lyall
..The Politics of Robert Bums*
8.  27.1L Doc. Dr. A. Zatloukal
~Postavy, technika a kompozice Gidovych “Pen&zokaz0".
9. 23.11. Prof. Stanley Wells
.Enjoying Shakespeare*
PLZEN:
1. 222 Eva Valentov4 a Ing. Martinek
» VyuZitf podftat k modemizaci jazykové vyuky.*
2. 64 Dr. Winfried Bauman
CeSf ndvitzvnfci ve vychodnfm Bavorsku. Zpréva z osmi stoletf.”
3. 216 Dr. Jana Mrdzov4
~Entwicklungstendenzen der DDR - Literatur der letzten 20 Jahre'
4. 911 PhDr. Antonfn Vondritek
.Problematika ndvaznosti gramatického ugiva ze stfednf Skoly na vysoké
$kole nefilologického smé&ru*
5. 6.12. Doc. Dr. Karel Marsfk, CSc.

nDeutsch als Fremdsprache in der DDR*

PRAHA:

30.-31.5. Mezioborov4 konference k 200. v§ro¢f Francouzské revoluce
1deové a kultumf tendence Francouzské revoluce - “Jazyk"” revoluén(
doby"” - 16 pfedn4Sejicfch



PRAHA:

13.

14.

15.

16.
17.

18.

19.
20.

Zpriva o &innosti Kruhu modernich filolog pii CSAV za r. 1990

16. ledna
5. bfezna

19. btezna
2. dubna
17. dubna

18. dubna
19. dubna

7. kvéma
21. kvétna
28. kvéma

4.lervna
2§. dubna
7. Cervna
18. &ervna
4. fjna

8. iffjna

17. ffjna
29. fijna

5. listopadu

19. listopadu

Pfedndi¥kovd innost

Prof. E. Green ,,Semiotics and Lyric*
Doc. Dr. Jiff L4tal, DrSc. - Hravy Montaigne"

Doc. Dr. sc. Joachim Buscha - ,,Der Infinitiv in der deutschen
Gegenwartssprache*

Doc. Dr. Zdeiika Stavinohovd, CSc. : VyuZivani gerundidlnfch a
panticipidlnfch konstrukcf v odbom¢é francouziting"

Dr. George Abbott White - ,,Matthiessen’s Prague, 1947. Teaching a
Leaming*

Prof. A. Bourmeyster- ,,La questc de I’identité présupposé et implicite*

Prof. Dr. Leonhard Lipka - , Lexicalization and Institutionalization in
English and German*

Doc. PhDr. Josef Hendrich, CSc. - ,,Ugitel cizich jazyk(*
PhDr. Jifina Smrtkovd, CSc. ,.K nedoZitym sedmdes4tindm prof. B. Cazaca**
Dr. Lois Potterov4 - , Shakespeare Productions in Present - day Britain®

Prof. Claus Eckierhard Bérsch - ,,Max Brods Bekenntnis zur
Menschheit-Sionismus, Humanismus und Religions-philosophie*

Doc. Phir. Libuse Duskov, CSc. - K nékterym rozdflim v pojetf
gramatickych jevil v &eske a britské gramatické teorii*

Doc. PhDr. Josef Hendrich, CSc. - ,,Beseda s tviirci televiznfho kursu
francoustiny"

Prof. Randolph Stam - ,,New cultural history in the USA and western
Europe*

Prof. Valerio Biez San Jose - .,Proyecto de dicciondrio informatizado de
unidades y construcciones del espariol estandar culto*

Dr. Jan Rube? - . Recepce Zeské literatury ve Francii za poslednich dvacet let

Prof. Malcolm Kelsall - , Byron’s Don Juan and the Tradition of the
English Country House**

Doc. PhDr. Jifi Nosek, DrSc. -, Profesor Tmka a zdsady PraZského
lingvistického krouZku* '

Prof. W.D. Bald - ,,Major and minor funections in English Grammar*

Doc. PhDr. Jarmila Mothejzikov4, CSc. - ,.Faktory ve vfuce ciztho jazyka
(orientov4no na angli¢tinu)

- 45 -



21.  29.listopadu

22. 3. prosince

23. 10. prosince
BRNO:

1. 10. Jedna

2. 21. Gnora

3 14. bfezna

4.  4.bfezna

5. 18. dubna

6.  26.dubna

7. 11. kvétna

8. 15. kvétna

9. 17. kvétna

10, 17.kvéma

11.  24.kvétna

12.  11.¢&ervna

13. 9. Hjna

14.  17.Hjna

15.  19.listopadu

16.  12. prosince
OLOMOUC:

1. 14. bfezna

2. 27. bfezna

Dr. Konstanze Friedl - ,Osterreichische Erzihlerinnen*
Prof. J.P. Stemn - ,,Witigenstein v kontextu*

PhDr. Jif{ Vesely, CSc. - ,,Od Lessinga k Stefanu Zweigovi* /Sachy
v niémecké lit./

Eugene Green - ,,Semiotics and Lyric*
Alan Duff - , Literature in Language Teaching"

Hamish Norbrook /BBC, Lond¢n/ - ,.The Use of Video
in Language Teaching*

W. Milller-Funk -, Joseph Roth*

Joseph B. Michl - ,,B. Bjémson a my*

Leonhard Lipka - ,Lexicalization and Institutionalization*

Z. Stavinohov4 - , X plekladu dfla A. de Saint-Exupéry do eStiny*

Dora Milllerovd - ,Zur deutschsprachigen Exilliteratur in Brilnn*

Josef Strclka /USA/ - ,Jung-Wien, Dic 8sierreichische Literatur um 1900°

Diester Kastovsky /Vider/ ,.Structural Semantics or Prototype
Semantics”

Willy Scheber /Novy York/ - Zum deutschsprachigen Exil in Brilnn"

Robert de Beaugrande! /Florida/ - ,,Text Linquistics and Heritage of
FSp*

Nikolaus Henkel /Reznof - ,.Buch und Schriftlichkeit im deutschen Mittelalter

J. D. Askedal /Oslof - ,,Zur vergleichenden typologischen Charakterisierung
der modemen germanischen Sprachen™

Radko Kejzlar Mnichov/ ,Cesko-skandindvské kontakty"

Herbert Pinnow - ,,Spisovatel Fridrich Nagel a jeho bménsky roman
Zraceny prsten”

Prof. PhDr. Antonin Zatloukal - , Postavy, technika a kompozice Gidova
roménu “Penézokazi"”

Prof. PhDr. L. Viclavek, CSc. - , Némeck4 literdmf secesc™



3 19. dubna

4. 26. dubna
5. 7. kvéma
6. 10. kvétna
7. 16. kvétna
8. 31. kvéna
9. 18. Hjna

10.  12.listopadu
11. 28.listopadu

12.  28.listopadu

13.  12. prosince

PLZEN:

1. 31. ledna

2. 14. &ervna

3. 11. Hjna

4. 25. Hjna

S. 28. listopadu

Prof. George A. White /Harvard University/ - ,,Matthicssen’s Prague*

Prof. Dr. L. Lipka - ,Lexicalization and Institutionaliuvation in English
and German* )

Prof. PhDr. Zden&k Stiibmy, DrSc. - ,,Anglick4 renesancn( a baroknf
poezic*
Josef a Zdcna Skvoredf - . Toronto Sixty-Eight Publishers*

Joseph P. Strelka - Jung-Wien: die Osterreichische um die Literaturbewegund
um dic Jahrhundertwende"

Prof. Lois Potter - ,,Contemporary political drama in Britain (including
the plays of V. Havel)"

Prof. J. C. Schdpp - ,.Charles Sealsfield - A Moravian Traveller between
the Old and the New World*

Prof. Dietrich-W. Bald - ,,On the Interdependence of Main and
Subclause Predicaics™

Robert Coover - ,,Public buming, A night at the movies aj. (spojeno
s autorskym &ten(m)

Erik D. Curren - , Postmodemistické trendy v soufasné literdm/( kritice*

Prof. Paul Carvin - /JUSA/ - ..Ceskoslovenska lingvinistika
ve svllové perspektive”

Doc. PhDr. Karel MarStk, CSc. - ,,Pliprava uiteld cizich jazykd -
podminky a perspektivy*

Singrum Bohle - ,.Zndte Rakousko?*

Doc. Dr. Ingrid Hudebiuniggov4 - ,Neue Theorien des
Fremdsprachenerwerbs*

Doc. Dr. Ingrid Hudebiuniggovi - ,,Die Reden von Richard von Weizsicker*

Wemer Perlinger - ,,Die Niederlage K6nig Heinrichs II
am Furth-Tauser- Pa3 anno 1040"

0S PRO FUNKCNI JAZYKOZPYT :

1. 7. bfezna

2. 2l.blezna

PhDr Jaroslav Vacek, CSc. - ,,K problémdm synonymie na materidlu
mongolského jazyka*

PhDr. Milena Pol4¢kov4 - , K problémim jazykové komiky*
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Zpréiva o &nnosti Kruhu modernich filologit pfi CSAV za rok 1991

PRAHA :

1.

BRNO:

28. unora

18. vinora

4 biczna

25. bifezna

15. dubna

29. bi'ezna

30. kvéina

14. ffjna

24. ifjna

22. ledna

30. ledna

21. xinora

26. inora

24. dubna

Predndlkovd innost

Prof. Dr. Gerhard Nickel, M.A.
«Rent trends in contrastive linquistics /fincluding references 1o the role
of the Prague school/*

Dr. Jean - Léo Leonard
.Languages in contact, dialectal varitation and typological shifts:
a review of Kalevi Wiik's hypothesis on Germanic Balto-Finnic contact*

Prof. Dr. Gerhard Nickel, M.A.
»Wie muttersprachlich kann /oder sollte/ sich e¢in
Nichtmuttersprachler verhalten

Prof. Dr. Radko Kejzlar
Cesko-skandindvské literdm( vziahy*

PhDr. Viadimfr Svatoii, CSc.
K pojetf “sémantického gesta™ u J. Mukafovského™

Prof. William R. Lee
.New Approaches o Foreign-Language Leaming and Teaching
/with special reference to English/ : the Essentials*

Prof. Neil Besner
.[European Perspeclives on Cantemporary Canadian Writing*

Doc. PhDr. Josef Hendrich, CSc.
+XVII sv&tovy kongres Mezindrodn! federace profesoni Zivych jazykd‘

Prof. Bruce Mitchell, M.A,
. The Language of Shakespeare*

PhDr. Martin Prochdzka, CSc.
Dekonstrukce jako jeden z proudd poststrukturalistické literdm( teorie"

Jolanda Zellnerovd
Pohofelicky pochod smrti v némecké literatufe*

Jean-Léon Leonard
.Nafe&n! struktury a antropologicky mikrosvél: ostrov Noirmourtier*

Gerhard Nickel
Trends in Present-day English”

Ulrich Pitschel
,.Die Textsore “Nachricht”. Zu ihrer Entwicklung in Zeitung und Femsehen
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6. 14. kvina

7. 14. kvétna

8. 6. tervna

9. 15. Fijna

10. 31 Hjna

11. 5. listopadu

12. 9. prosince

13. 9. prosince

14.  11. prosince

15. 21. prosince

16. 22. prosince
OLOMOUC:

1. 212

2. 252

3. 44,

4. 294.

S. 294.

6. 15.5.

Klaus Matheier
..Entwicklungstendenzen in der deutschen Sprachgemeinschaft*

Douglas Dix
JPostulates of Linquistics: the detemitorialized Sign*

E. Leinfellner
.Fritz Mauthners Sprachphilosophie*

Joseph Strelka
.Hemann Broch und die §sterreichische Literatur und die Weltliteratur**

J. C. A. Gadourek-Becker
»William Faulkner and the American Dilemma"

J. C. A. Gadourek.Backer
..Essai d'exégese de foeuvre d’Albert Camus”

Paul Garvin
+Funk&nl empirismus - noeticky podklad pro soudoby funkcionalismus*

Paul Garvin
»The Current State of American linguistics*

Ilse Tielsch
..Clenf z dfla a beseda s rakouskou spisovatelkou z Moravy*

Prof. Martin Hilsky
.The Image of East Europe in West European Literature*

Prof. Martin Hilsk¢
.Light and Enlightment - on Translating Puns in Shakespeare*

Prof. Dr. G. Nickel, M. A.;
Zur Frage der Norm vom Standpunkt des Fremdsprachenunterrichts
(Zweitsprachenunterrichts)

Jedn Léo Léonard;
Les structures des dialectes et le microcosme anthropoligique

Jeremy Adler;
Drei unbekannte Prager deutsche Dichter: Franz Baermann Steiner,
H. G. Adler, Franz Wurm

Prof. Daniel Aaron;
The debate over the American literary canon
- ve spoluprici s Ceskou a slovenskou asociacl amerikanistd

Prof. Dr. Wolgang Kraus;
Wien als Literaturstadt

Dr. B. R. Bradbrook;
George Eliot and her time
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7. 14.10.

8. 2310

9. 24.10.
PLZEN:

1. 72

2. 212

3. 24.10.

Joseph P. Strelka;

Hermann Broch in der Osterreichischen und Weldliteratur
Tony Curtis;

Poetry of Wales

John Reeves;
O soutasné kanadské poezii (spojeno s Cetbou ukdzek)

PhDr. Véclav Maidl
,Josef Rank a jeho kniha *“Aus dem B8hmerwald"

Hermann Hage
,.Das viergliedrige schulsystem in Bayem*

Hans-Joachim Hiupler
.Der BayerischbShmische Hauptgrenzvertrag von 1764"
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